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FOREWORD

The primary task of the Department of Education is the establishment of a just and
equitable education and training system which provides a relevant, high quality
education to all learners, irrespective of race, colour, gender, gender orientation,
age, religion, language and ability. A priority for all education providers is, therefore,
the creation of a transformative, democratic, open learning system, fostering in all
users a strong commitment to human rights and the values of our Constitution.

Department of Education policies stress the role that a focus on the constitutional
values can play in the development of active citizens in a united, caring and
economically developed South Africa. These policies describe the values that
should inform teaching and learning as well as management practices.

The National Curriculum Statement sets clear guidelines for the inclusion of values
and human rights across all learning areas, be read in conjunction with Education
White Paper 6, which sets the parameters for inclusive education, where learners
from all backgrounds, learning styles and levels of ability are catered for. Curriculum
development processes were supported by committees whose task was to ensure
that the new curricula would be infused with the values of the Constitution.

Anindication about the kind of learner which the education system intends to produce
is provided in the Manifesto on Values, Education and Democracy, which describes
ten fundamental constitutional values which should inform all programmes of
teaching and learning, and which should guide the policy development, governance
and administrative procedures of the Department of Education. The Manifesto also
describes sixteen strategies that suggest how the Constitutional Values can be
brought to life.

The Values and Human Rights in the Curriculum: A Guide seeks to provide further
guidelines for teaching and learning with regard to values and human rights for
educators. It provides advice, indicators of good practice, hints and examples, in
order to illustrate and elaborate on the principles presented. It is a support for the
National Curriculum Statement, providing more insight and guidance in relation to
the contested and at times difficult area of values and human rights. It considers
some of the pedagogic issues often faced by classroom practitioners, as well as
some of the dilemmas posed by values education.




This guide provides learning area-specific guidance, references, illustrative
examples and resources to support teachers in the classroom. It aims to assist
teachers to integrate values and human rights into the curriculum and their practice
in a meaningful way. Although this guide is intended to assist teachers to use the
materials in the accompanying resource box, | have no doubt that this guide will be
a valuable resource on its own.

Mr D Hindle
Director General: Education




Introduction

“Education is not simply a mechanism whereby individuals acquire a limited range
of basic skills. Rather, it is a crucial factor in social and personal development, an
indispensable asset in (humankind’s) attempt to attain the ideals of peace, freedom
and justice ... one of the principal means available to foster a deeper and more
harmonious form of human development and thereby to reduce poverty, exclusion,
ignorance, oppression and war.” (Report of the International Commission on
Education for the 21t Century, Delors, 1996, p11)

In South Africa, Human Rights, Inclusivity and Social Justice are foregrounded in
the Revised National Curriculum Statements (RNCS) as priority areas that should be
infused across all Learning Areas. Where appropriate, every Learning Area Statement
includes knowledge, skills, values and attitudes that support this integration and
infusion. The statements affirm that the achievement of these outcomes, which
contribute to realising a culture of democracy, human rights and peace, is the
responsibility of every educator, irrespective of Phase, Grade or Learning Area.

Making human rights a central theme of the curriculum acknowledges the critical
role that education can play in transformation. It recognises that many of the issues
we face on a local, regional and global level, whether personal, social, political
or economic, are human rights concerns. Giving status to these concerns in the
curriculum will ensure that engagement with human rights in the classroom will be
appropriate, legitimate and consistent.

This publication has been developed to assist educators to implement this focus on
human rights in the RNCS in a meaningful way. It should be used together with;

¢ the book, ‘Human Rights and Inclusivity in the Curriculum’; and
¢ the ‘Values, Human Rights and Inclusivity in Curriculum’ Resource Box.

Before focusing specifically on the curriculum, this guide considers how human
rights impact on the whole school community. It examines curriculum, both in
policy and in practice, and provides support to educators as they develop lesson
plans which infuse human rights into the lesson content, as well as the teaching
and learning process.

The Resource Box includes a range of resources which focus on issues related
to Human Rights, Inclusion and Social Justice. Many educators will already have
materials of their own, which could be added to the Box. It is hoped that working
with the contents of the Box will inspire educators to seek out new materials
for ongoing inclusion. Materials involving local issues, and national and regional
concerns as well as global perspectives, will extend each Box’s relevance and
usability (thus making the Box a living resource). In this Guide, the existing collection
of resources in the Values and Human Rights in the Curriculum Resource Box is
used illustratively.




The final section of the Guide includes teaching and learning processes and
methodologies which support learning for Human Rights, Inclusivity and Social
Justice. This section acknowledges that the real power of the curriculum is in the
hands of those who implement it — it will only be as effective as the way in which they
interpret it into practice.

Human Rights in Education

Human rights can be defined as ‘those entitlements which are basic to being
human and not connected to the accident of being born in a certain country or with
skin of a particular colour.” (Norma Tarrow, Human Rights Education: Alternative
Conceptions, p22) There is general universal agreement on the basic core of
human rights, as well as a collection of agreements which express their essence,
content and application (e.g. the Universal Declaration of Human Rights, and the
African Charter on Human and People’s Rights).

These rights can be explained in three broad categories:
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Human rights are inherent — they belong to you because you are born human
Human rights are universal — they belong to all people

Human rights are inalienable — can’t be taken away

Human rights are indivisible — all human rights are inter-related with each other
Human rights can be limited — under certain circumstances, in terms of
the law




Broadly speaking, the term ‘human rights’ is more than a field of study - it is a way
of life. It should inform our values and attitudes, as well as our actions. The ultimate
goal of human rights education is to foster the growth of committed, responsible
citizens, who are:

» informed about the world in which they live;

» able to act with awareness of social, economic and political issues; and

» sufficiently committed to the values of equality, justice and human dignity to be
contributors to democracy and human rights in their own communities and
nations, as well as the global family.

It is important to recognise that there is a legal framework for the implementation of
Human Rights Education. This framework is established by international and regional
agreements to which South Africa is signatory. They are further entrenched in our
own country by our Constitution and Bill of Rights. The Department of Education
has, in turn, put in place policies which ensure that education plays its role by
contributing to building peace, justice, equality and human dignity. Education is
regarded as:

¢ a basic human right,

e having a role to play in developing the values, attitudes, knowledge and skills
with which young people need to live democraticly,

e a way of challenging and transforming society,

e being about, and for, human beings and therefore about Human Rights, Inclusion
and Social Justice; and

¢ a ‘humanizing’ experience which nurtures people who are whole, empathetic
human beings, able to live their lives justly, fairly, equally and with dignity.

Because human rights have been incorporated into our laws, they can be upheld
and protected through the courts. However, we should not limit our understanding
and application of these rights and their associated values to a paradigm of legalism.
Human rights should be experienced as relevant to the daily challenges faced by
people in their different contexts and realities. They should impact on the specific
needs and circumstances of individuals and groups of people.

Although human rights set a standard for society towards which we need to be
constantly working, they are not cast in stone. Human rights have evolved over
time, and this evolutionary process needs to continue if human rights are to remain
relevant to the needs of an ever-changing world. The realisation of human rights
is not only the responsibility of the government - their relevance and existence
depend on the commitment and activism of ALL of the citizens of society.

There may be times when human rights conflict with each other within the context
of the school, or the classroom. “This conflict could be where two specific rights
are in conflict, or where the rights of individuals or groups come into conflict around
the same right, e.g. the right of parents to ensure that their children are educated
in accordance with their religious or philosophical convictions may conflict with the
girl’s right to receive a full open, scientific and professional education, or the rights




of individuals to respect for their religious convictions may conflict with the right of
others to freedom of expression.” (Margherita Rendel, 1992, Some Problems in
Teaching Human Rights, p154)

Human Rights and Values

Human rights claim their roots as being simply in the humanness people ‘contain’,
which cannot be separated from their being. Whilst some values may be specific
to a culture or a religion, there are those which many would consider ‘universal’.
Amongst these are the values which form the cornerstone of our own democracy:
dignity, equality, justice and freedom.

In our own context, our Constitution and Bill of Rights clarify how South Africans are
to live within the parameters of these values. This highest law of the land, which no
other law may contradict, puts in place the means by which government is formed,
and what the rights and responsibilities of all role-players should be, as well as the
means to protect and uphold this type of society.

The Manifesto for Values, Education and Democracy, developed by the Ministry
of Education, clarifies how these values can positively impact on the culture of
learning and teaching. The Manifesto draws attention to the following ten values:

e Democracy ¢ Social Justice and Equity

e Equality ¢ Non-Racism and Non-Sexism
¢ An Open Society e Accountability

¢ Ubuntu (Human dignity) ¢ The Rule of Law

® Respect ¢ Reconciliation

Keep these values in mind as you work with the curriculum, the learners and broader
society. Where necessary, refer to these underlying values explicitly, so that what
was traditionally the ‘hidden Curriculum’ will become more transparent and open.

Human Rights: A Whole School Issue

A culture of human rights, democracy and peace will best be achieved through first-
hand experience with human rights in action. Building a culture of human rights in
society will not be achieved through telling people what we think they need to know
about human rights. Everyday school, family and community life should provide
this experience. It should reinforce understanding and skills, as well as values and
attitudes. A programme for Human Rights, Inclusion and Social Justice should not
only be implemented via the formal curriculum and learning support materials —
it should be an holistic endeavour:

“Human rights in education ... are about the workings of the whole school. They
are about how people are treated in schools. They are about the processes
within schools. They are about school policies, school structures and the nature
of their organisations, relations among educators, relations among learners,
pedagogical relations between learners and educators, the ethos of the school
and what is contained in the curriculum. Human rights in education therefore entail
a whole school approach. They are not about schooling people in human rights
content only.”

(Nazir Carrim, The National Curriculum Guidelines Statement)




About, For and In Human Rights

Another way of saying this is that all human rights education programmes should
educate about human rights, for human rights, in human rights.

e About

Human rights has a knowledge base which would include categories of rights,
human rights law, conventions and declarations, saying what rights and
responsibilities are, how they can be limited, applied and protected, how to
access human rights watchdog bodies, and so on. This does not just mean
being told - learners must find out things for themselves, solve problems and
develop their own understandings.

° In

The context within, and the methodology through which, human rights are
explored form part of human rights learning e.g. both the intended and the
unintended happenings at school, interpersonal relationships, who is included
and who is excluded, consultation and participation within the school community,
school policies, consensus building, knowledge construction, elected student
representatives, and co-operative learning. Note: proclaiming human rights in
an authoritarian classroom or a classroom where corporal punishment is used is
contradictory and inconsistent with human rights outcomes.

e For

Human rights education should be relevant to daily life and lead to action and
even activism, e.g. learners are therefore acquiring skills, such as effective
communication, relationship building, conflict management, social skills and
critical thinking, as well as values and attitudes, which will enable them to show
respect, and to treat others with dignity and equality as well as to stand up for, and
to protect, their rights and the rights of others, to be activists for social justice.

The diagram on the following page illustrates some of the components of the
life of a school. It reflects how each of these components should be informed by
Human Rights, Inclusion and Social Justice. It highlights their interrelated nature
and illustrates their life within society, and it expresses how they are influenced
by, and have the power to influence, the local, national and global communities
of which they are a part.
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Human Rights Education in the RNCS

“The Revised National Curriculum Statement has tried to ensure that all Learning
Area Statements reflect the principles and practices of social justice, respect for
the environment and human rights as defined in the Constitution. In particular, the
curriculum attempts to be sensitive to issues of poverty, inequality, race, gender,
disability and such challenges as HIV/AIDS.”

(2002, p10, Revised National Curriculum Statement Grades R-9, Policy Overview)

Infusion and Integration

“Human rights education works best when it is woven into the fabric of existing
curricula. It is a way of thinking about and relating to the world, not just subject
matter to cover. Educators can find opportunities in most aspects of day to day life
to engage and challenge learners about human rights. The principles on which the
National Curriculum Statements are based essentially reflect a promotion of the
culture of Human Rights, Inclusion and Social justice.”

(Sherri Le Mottee, 2002, Human Rights and Inclusivity in the Curriculum — A resource
book for educators p69)

The approach to Human Rights, Inclusion and Social Justice in the Revised National
Curriculum has been one of human rights infusion, together with the general principle
which applies to the whole curriculum of integration. Infusion suggests that content,
skills, values and attitudes be ‘poured’ into the curriculum to permeate and alter it
in a way that impacts on all learners. This means that Human Rights, Inclusion
and Social Justice outcomes are present in every aspect of the curriculum, across
Phases and Learning Areas, including program and course outcomes, content
specific areas, reading assignments and categories for assessment of outcomes.

This approach, combined with an integrated model, aims to co-ordinate specific
Learning Area Statements with the rest of the curriculum. The result is a horizontal
and vertical relationship between outcomes for Human Rights, Inclusion and Social
Justice and the rest of the curriculum.

I
N
F
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S
INTEGRATION |
Across all Learning Areas o
N
Into all

Learning Areas




Looking at the Learning Area Statements

The idea of infusion into all the Learning Areas may be something that some
educators find hard to imagine, or difficult to work with, in the context of their own
Learning Area or area of specialization. For many, the links between Human Rights
and Life Orientation or Social Sciences are clear. Without too much difficulty, we
might even agree that we can see the relationship between Arts and Culture and
Human Rights. But what has Mathematics or Science and Technology to do with
Human Rights?

On examining the infusion into all the Learning Areas, Andre Keet of the South
African Human Rights Commission suggested (GIED Seminar, 2003) that it might be
easier to envisage infusion into certain of the Learning Areas than into other areas.
He divided the Learning Areas into three groups, which he called low, medium
and high tension. Although educators may experience ‘tension’ when working with
these issues, the use of the word ‘tension’ in this way does not imply stress on the
part of the educator; rather it is in reference to the ease with which Human Rights,
Inclusion and Social Justice links can be located in that specific Learning Area.

When exploring infusion, educators should consider holistically the links between
human rights and their Learning Area. Rather than focusing only on the ‘content’ of
a Learning Area, its inherent skKills or values and attitudes should also be considered.
In addition, the context within which learning may be taking place, or the reasons
and application for which children are acquiring this ‘knowledge’ and its relationship
to Human Rights, Inclusion and Social Justice, should be considered.

Thetable on the following page suggests how the Learning Areas can be broken down
into high, medium and low tension areas. It also offers some insight into how these
outcomes could be addressed in each Learning Area, through content, methodology
and intention. This table raises some of the possibilities. There are, of course,
many others.

11
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Low Tension

e |ife Orientation
e Social Science

Medium Tension
Learning Areas
e Arts and Culture
e Languages

® Economics and
Management Science

High Tension

e Mathematics
e Technology
e Natural Science

Some reasons for placing learning areas on the tension continuum

There are clear links
between content, and
Human Rights and Inclusion
outcomes e.g. the Bill of
Rights, the South African
Constitution, the journey to
Human Rights in SA

Life Orientation builds:
¢ self-esteem

¢ an understanding of one’s
self and body

¢ the right to say what
they feel to enable young
people to take their place
in society and to stand up
for themselves

e Skills for participation,
voting, self knowledge,
freedom of expression and
so on, to empower young
people to be part of a
democratic South Africa

Social Science creates an
empathetic understanding
of the past to enable young
people to:

¢ build a better future, and

e stand up against racism,
sexism, xenophobia
and other forms of
discrimination

y/
t N

r
F A
r!t [ 1‘:
l -
L]
»

L

W
ey

¥
¥

oy

Arts and Culture provides:
e access to different kinds
of literacy — thereby, in

essence, linking them to
Human Rights

Language:

e can either facilitate, or be
a barrier to, learning.

¢ has a cultural and
personal, as well as a
political value

e can provide, by critical
and creative thinking
and innovation, valuable
life skills to empower
learners to live their lives
meaningfully

¢ fosters working together,
co-operation and team
work, all of which are
valuable parts of these
Learning Areas, and are
also important democratic
skills.

Economics and

Management Science

teaches learners skills

regarding:

* money matters

e their right to earn a living

e the diffferences
between needs and wants

* how much is enough

* how money is earned

e who is, and who is
not, employed, and on
what basis

e employment equity,
capitalism, socialism and
SO on

¢ All these will provide a
basis to explore how
human rights can impact
on issues of economics.

¢ .qj_fﬁl].._ RS R IR  -
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The clear links between
methodology, and the
purpose of learning

and Human Rights and
Inclusion, in High Tension
areas have traditionally been
seen as the domain of men.
These must be addressed
accordingly e.g by asking:

e how does the way these
areas are taught challenge
this gendered notion?

¢ what other forms of
discrimination have
affected the learning and
teaching of these Learning
Areas?

Mathematical literacy
provides:

e access to a number of
professions

e a life skill in itself.

Technology and Natural
Science: The established
links between ethics and
Technology or Natural
Science can provide a basis
for discussion, e.g:

e what the links are between
these Learning Areas and
indigenous knowledge
systems e.g. how
medicines were made and
used

¢ the diverse social, cultural
and historical practices of
mathematics. etc.
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Principles for Human Rights Infusion

Here are some broad principles to bear in mind when working with Human Rights,
Inclusion and Social Justice in the curriculum:

* Recognise that ALL educators are educators for
Human Rights and Inclusivity.

There are many opportunities for the infusion of Human Rights and Inclusivity into
all Learning Areas. These are made clear in the National Curriculum Statements.
Making them real depends on how willing and open educators are to engage
with them.

¢ Acknowledge your status as a lifelong learner.

This is an enormous ‘subject’ area, which has links to many disciplines —
acknowledge to learners that you are still learning about human rights, that you
don’t have all the answers and that many of the answers you do have may vary
from those they believe to be real.

e Each learning area should retain its integrity.

The core issues of the Learning Area should remain intact and should not be
compromised in any way by dealing with Human Rights and Inclusion issues, but
should rather be enhanced and broadened.

e Curriculum is not just about content.

In working with Human Rights and Inclusivity, the process used for learning is as
important as the ‘content’. Planning learning programmes and learning material
should therefore always deal with the ‘how’ as well as the ‘what’.

* Have clear selection criteria for LSM.

Learning and teaching for, and about, Human Rights and Inclusivity should be
supported by relevant and Human Rights-sensitive learning support materials.
Educators should scrutinise materials before bringing them into the classroom.
This does not mean that learners should not be exposed to a range of learning
materials which reflect differing values, opinions and ideas. Most materials could
be useful tools for learning and teaching provided they are used in a critical
and engaging manner. For example, even learning materials developed for
South African schools during Apartheid may be useful for teaching about racism
and inequality.
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¢ Avoid being superficial - delve beneath the surface.

Work only with what is obvious - you are not simply dealing with an ‘add-on’ to
what already exists. Explore the connections beneath the obvious — dig down
deep. Contextualise your engagement with Human Rights, Inclusivity, and
Social Justice within the framework of the discipline or knowledge-area that is
being explored. Choose topics which relate to the life of the learners and their
communities.

e Don’t try to put a square peg into a round hole.

Be real and realistic. You are not being asked to introduce something artificially
that does not have a natural relationship to the knowledge, skills, values and
attitudes already being worked with in the Learning Area. Only use and engage
with what fits comfortably and ‘naturally’.

¢ Be willing to work with controversy.

Much of the subject matter in human rights is controversial. Educators may be
concerned about the way in which the school community and the learners will
respond to the issues raised. Approach with caution! Be rational, know what
the arguments are — be informed. Discussing ‘hot topics’ relatively calmly and
rationally provides learners with a model of open mindedness, freedom of speech
and democracy. But don’t try to do it alone - work with parents and colleagues
wherever possible.

¢ Don’t make assumptions - ask!

Before engaging with issues, find out what members of your school community
think, and especially the thoughts of the learners in your class. Draw on their
personal experiences and knowledge as a starting point.
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Learning and Teaching about, for and in

Human Rights, Inclusivity and Social Justice

Human Rights, Social Justice and Curriculum Enactment

Thus far, this resource has explored two critical issues:

» Firstly, by infusing issues of Human Rights and Inclusivity across the curriculum,
the Revised National Curriculum Statements empower all educators across
all Learning Areas and Phases to implement programmes for Human Rights
Inclusion and Social Justice in their classrooms; and

» Secondly, the real power of the curriculum is in the hands of educators and the
way in which they bring the curriculum to life in their own learning contexts. The
actual power does not lie in written documents or policies.

If learners are to integrate these outcomes into their lives so that they truly become
life skills or skills for life, the learners need to do more than just learn about
Human Rights, Inclusivity and Social Justice. They need to experience them, to
engage critically, draw conclusions, make judgements and modify their behaviour
accordingly. Learners should be able to transfer their classroom experiences and
learning about, through and for Human Rights, Inclusivity and Social Justice into
their own knowledge, behaviour, relationships, problem solving strategies and
life practices.

Endeavours to achieve the outcomes for Human Rights, Inclusivity and Social
Justice through the curriculum should be holistic, recognising the importance of
both affective and cognitive learning. A learning programme should therefore be
holistic and include elements of:

e head knowledge (content),
e heart knowledge (feelings and emotions); and
e skills knowledge (empowerment to act).

The practices of educators in the classroom can provide a human rights environment
in which learners can build not only their knowledge and understanding of Human
Rights, Inclusivity and Social Justice, but also may practice and experience these
concepts. This enactment of curriculum via

e classroom management strategies,

¢ the established learning environment and context,

* interpersonal dynamics and relationships; and

¢ the strategies and approaches employed for learning and teaching
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will ultimately make up the whole learning experience. This, in turn, will determine
the extent to which learners achieve the related outcomes as established in the
Critical Cross-field and Development outcomes, and infused into the Revised
National Curriculum Statements.

The diagram below illustrates this relationship between the content of a programme
for Human Rights, Inclusivity and Social Justice, and the learning process. It
highlights how they come together to empower learners to ACTION in the enactment
of the curriculum.

Curriculum Enactment

Making Human
Rights, Inclusivity
and Social Justice

real through the

curriculum

About/Content Within

Head knowledge and Context and Experience
Heart knowledge A . encompass
both develop a broad ction

e aschool ethos
Skilled and empowered to act e school discipline
‘To know and not to act is not to know’ ¢ inclusive policies and
(Chinese Proverb) e classroom
management and
methodology,

knowledge and
understanding of key
concepts such as

humanness, democracy,
human rights, peace, Empowered with relevant knowledge,

and justice as well skills and appropriate values and attitudes
as declarations, the learner is able to: all based on dignity,

conventions and bills of . justice, equality and

ights (legallf K act as a powerful but sensitive advocate democracy for all
rignts tlegal framewor for rights of self and others (solidarity), y

identify human rights violations and
then take appropriate action (social
responsibility),

take part as a critical, active and aware
citizen, in the life of a democratic
society (civic responsibility)

approach life with a positive attitude
(personal responsibility); and

show respect for life and human dignity
(humanitarianism)
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Creating a Whole Classroom Experience

As previously emphasized, the curriculum is about more than simply the learning
outcomes or the learning content. The ‘whole classroom experience’ is part of the
enactment of the curriculum:

formal + hidden + informal curriculum = curriculum enactment.

All of the parts that make up the whole of classroom life add up to a complete
learning experience for Human Rights, Inclusion and Social Justice.

A human rights classroom:

¢ Provides a human rights environment

¢ Ensures that human rights and inclusion are practically provided for all
¢ Adheres to a class Code of Conduct that is aligned to human rights

e Administers punishment that is educative, not punitive

¢ Includes all learners, by considering their individual needs

¢ Displays posters and pictures that reflect diversity; and

¢ [s arranged to facilitate interaction

A human rights educator is:

¢ A life-long learner

¢ Democratic (rather than autocratic)

e Accountable

e Just, fair and respectful

e Transparent

e Open minded

e Socially and politically critical and responsible;
and
Able to be humourous and playful

A human rights learner

¢ A life long learner
¢ Respectful of life, others and the environment
e Able to work collaboratively
e Co-operative
* Able to share
e Aware of her/his own rights and the rights
of others
e An active learner; and
¢ An active member of the class and the community

; ‘_,L"Q u., 4 J—l‘tmhkiﬁ?';; 1#@.%‘: .J
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Exploring the Parts that make the Whole

The classroom is a learning community. Each aspect of the learning life of this
classroom community is interdependent and interwoven with every other part. In
this section, we will explore some of these component parts in more depth and
examine how they can contribute towards effective learning for Human Rights,
Inclusivity and Social Justice. The diagram below highlights some of these different

parts, and shows how they fit together.

Democratic learner
centred methods
and strategies

for learning and
teaching

Inclusive of
languages, learning
styles, disabilities, ’

and gender " Learning for Human

Relationships based
on dignity, equality
and respect

Manage the classroom
in keeping with
democratic and human
rights values

Rights, Inclusion

and Social Justice

— a whole classroom

Availability and experience
use of resources

Anti-discriminatory
policies and
practices

Affirm diversity rather
than homogeneity

Participation of all
members of the
school community
in decision making
that affects them
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Discipline

The classroom should be managed in keeping with democratic and human
rights values and principles e.g. use discipline not corporal punishment,
hold class meetings in which learners and educators share responsibility for
the management of the classroom, use democratic processes to choose
leaders, etc.

Let us explore the issues of discipline as an example of how this can work in
practice:

Discipline should:
* Be corrective and educative, rather than punitive and punishing

e Never undermine or compromise the humanity or dignity of the learner
or educator

e Be in accordance with an established Code of Conduct, in which the whole
school approach to discipline should be clearly stated, transparent and
applied consistently. This Code of Conduct must be supported by clearly stated
processes and consequences that will result when the Code is contravened in
any way. These rules must always be adhered to in a transparent manner.

e Govern the ways of collaborative working in the classroom, and should be
in keeping with the school’s approach to discipline and set by the whole class
together with the educator. The list of classroom rules in the Box below were set
by a class of Grade 4’s together with their educator:

Some ideas for ground rules:

e Listen to each other with respect

e Give each person in the class or group a chance to speak
e Allow each person to talk, one at a time

¢ Allow people to speak without interruption

e Speak for yourself — use ‘I’, and not ‘we’

¢ Take responsibility for tidying up after yourself

e Agree to disagree

¢ Do not call people names

e Be caring towards each other

* Do your homework, and hand it in on time

e Always try your best
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Learner Centred

The classroom should be managed as a learning community where all participants
(including you, the educator and possibly parents and guardians as well) are learning
together, so that dignity, equality and respect will be fostered and reinforced.

A learner-centred approach to learning should:
e Start from the world of the learner

Make use of real experiences, stories and case studies. Base learning programmes,
materials and processes on the needs, interests, experiences and challenges of
the learners themselves.

e Construct knowledge collaboratively

Active participation by the learners should be a central feature of your approach.
Learning by building collective knowledge develops an understanding of a world
of interdependency and change. Develop a shift from rote learning, and over-
emphasis on the memorizing of facts and striving for correct answers towards
problem solving, reflection, critical thinking, forming opinions, debating and so on.

e Develop critical reflexive thinking

Learners should develop a capacity to be critical, and to evaluate ideas, people
and events. Human rights themselves should not be seen as being cast in stone - if
they are to evolve and continue to be relevant in an ever-changing world, they, too,
need to be critically evaluated.

¢ Be holistic in your orientation

Involve the whole person (cognitive and affective). Human Rights are not just about
the mind (IQ) - they have a strong emotional affective component (EQ). Learning
should therefore include the acquisition of knowledge and skills, and values and
attitudes. Remember as well the broader values of knowledge, e.g. for everyday
life, such as for improving social interactions and helping in normal daily routine.

e Promote participation and self-discipline

Learners can recognise that they are responsible for their own learning. In a group
situation, they also need to be aware that they can contribute to the learning of
their peers. The best way to foster this attitude is through two-way consultation,
collaborative working and allowing the learners to participate in making decisions.

¢ Recognise the inter-related nature of the world of knowledge

Traditionally, knowledge was broken up into multiple, separate entities, often
making it difficult to see how one area of learning (or discipline) related to
another. It is vital now to focus on the benefits of teaching and learning from
a far broader perspective, to increase interest and create a wider sense of
general understanding.
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Allow the learners to communicate with one another. This horizontal communication
provides an excellent atmosphere, where much can be learnt when learners freely
share their thoughts, feelings and emotions in an atmosphere of mutual trust.
An Inclusive Orientation has specific challenges for a learner-centred approach.
Inclusion ensures the right to education for all learners, regardless of their individual
characteristics or difficulties, so that a more just society will be built. This would
then ensure equal rights for all learners, especially those traditionally excluded from
educational opportunities — like learners with special needs, different learning styles
and disabilities, girl children, children from poverty-stricken communities, children
with physical disabilities, and, or in addition, disadvantaged by any other issues
(environmental, physical, emotional or developmental), which might impact on their
ability to learn.

All learners must be included, irrespective of their learning styles, needs and
identity, since inclusive classrooms could contribute significantly to the growth of
an inclusive society. Educators could actively set up learning processes to remove
some of the barriers to learning, thereby fostering inclusion. Possible ways to do
this include modifying parts of the curriculum such as the:

e content of learning programmes,

¢ |anguage and medium of learning and teaching,

* management and organisation of classrooms,

e teaching style and pace,

¢ |ength of time-frames allowed for completion of curricula,
e materials and equipment that are available; and

e assessment methods and techniques used.

The table on the following page on potential barriers to learning draws attention
to some of these potential barriers, and how these could impact on learning
and teaching.
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Potential Barriers to
Learning

Their Impact on Learning and Teaching

Language of Learning
and Teaching

Learners who are not first-language speakers in
the tongue used by the educator, or learners who
have language learning difficulties, should also be
accommodated. They must be given sufficient time to
work through concepts and ideas, to discuss these,
and, if necessary, to learn the associated terminology.
Most Learning Areas are language-dependent and
therefore present difficulties for, or disadvantage,
learners who use sign language. Opportunities
should be created for these learners to communicate
as much as possible through an interpreter, or in a
written form.

Bias and Prejudice

When working with issues in different Learning Areas,
educators will have to work with their own values and
attitudes, and need to ensure that they always keep in
line with the principles of equality, social justice and
human dignity.

Many of the issues covered in different Learning
Areas could be taught with a particular bias which
could disadvantage, marginalise or exclude groups
of learners. Educators must be especially careful to
avoid such adverse results.

‘Controversial’,
Sensitive Issues

The use of learning materials and activities should be
done with integrity, responsibility and awareness.

Visual Sources

If a wide variety of visual sources (e.g. pictures,
videos, maps and graphics) is used, this could
present problems for learners who are blind or
visually impaired.

Fieldwork and
Excursion Type
Activities

Fieldwork activities, outings and school trips are an
important part of effective learning — outdoor trips or
excursions may present difficulties to learners who are
in wheelchairs, or who have other physical disabilities.
Venues should always be checked for accessibility

Poverty/Financial
Constraints

Cost of excursions and resources may also be a barrier
to learners who do not have the financial resources to
pay for anything extra. These considerations should
always be borne in mind, and plans must be made to
accommodate the needs of all learners with sensitivity.
Learners should not be excluded because they do not
have the necessary money.

Discrimination

Most Learning Areas offer the opportunity to address
imbalances and discrimination, either through the
way in which they are implemented, or through the
focus of the actual materials. As a matter of principle,
educators should deal explicitly with issues of racism
and discrimination. Failure to do this could entrench
these destructive imbalances, thereby creating barriers

T to learning rather than contributing to transformation
" ) "I' v and change.
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Anti-discriminatory policies

Anti-discriminatory policies and practices should support the needs and rights
of diverse classroom communities. An approach to ensuring this support may
include a school policy on discrimination, as well as specific ‘rules’ added to the
classroom Code of Conduct. Learners and educators may be from different social
classes, cultures, genders, sexual orientations, ages, abilities and disabilities, faiths
and languages. As part of a learning community, they are mutually responsible for
ensuring that any racism, xenophobia, sexism, or any other form of discrimination
is handled explicitly and fairly. This means accommodating, and even making
changes to, the classroom culture in order to meet the needs of learners, rather
than expecting learners to be assimilated into a predetermined classroom or school
‘culture’.

Affirm diversity

Affirm diversity rather than homogeneity. One way of building a classroom that
is free of discrimination is through the development of a multilingual environment.
Multilingualism in education is a constitutional obligation. In order to ensure that this
obligation is met, the Department of Education developed the National Language
in Education Policy (1997). The policy states, that ‘...being multilingual should be
a defining characteristic of being South African’. The same consideration should
be given to religious diversity within the classroom context, since state schools
are secular institutions where no single religion can be favoured over another. The
teaching of religion at schools should be oriented towards building knowledge
and awareness, rather than only focusing on dogma, worship or an extension of a
specific faith.

Resources

Resources used in the classroom should be relevant to the learners, in terms of each
individual’s age, gender, religion, language and culture. Both materials that are used
in the classroom, and those that are omitted, impact strongly on learners. Books,
posters, newspapers, television, radio, stories, music and games are essential tools
to assist learners in developing values of diversity, human rights, understanding and
respect for their own and different cultures, beliefs and worldviews. At the same
time, materials should extend learners and enrich their knowledge of the world
around them. These aids should enable learners to keep up in a changing world,
whilst acknowledging the context within which they have to apply their learning.

Relationships at School

Relationships between educators and learners within the classroom community
are an important part of learning for Human Rights, Inclusion and Social Justice.
They should be based on mutual respect, and a basic recognition of the equality
and dignity of all people. Bullying, favouritism, sexism, authoritarianism and other
types of discrimination are a reflection of intolerance and injustice.
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Approaches to learning and teaching

The methods and strategies for learning and teaching should bring together
content and process, to make a complete learning experience. Methodologies
used for Human Rights learning should also be human rights aligned. They should
draw on a number of learning styles and preferences, in order to be as inclusive and

participatory as possible.

Approaches to Learning and
Teaching which Support Human
Rights and Inclusion

Individual brainstorming
Brainstorming in groups
Studying actual cases

Creative problem-solving
Creative expression

Debates and negotiations
Discussion

Dramatizations

Role-play

Film, video and literature

Field trips

Games and simulation activities
Mock hearings, trials and tribunals
Interpretation of visual images
Interviews

Creating surveys of opinion and gathered

information

Jigsaw activities

Journal writing

Using media

Presentations

Research projects

Ranking and defining exercises
Storytelling

Peer learning and co-operative learning
Constructing own learning
Discussions

Mediation of learning
Presentations

Reflections

Facilitating, support and monitoring
Dramatisation

Storytelling

Questioning

Use of different experiences
Drawing

Sharing

"‘*m;,
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Links With Human Rights Values
and Inclusion

Uphold of human dignity

Respect for other opinions

Freedom of expression

Accountability

Responsibility e.g. for one’s own learning
Tolerance

Compassion of Inclusivity

Build a learning community

Build self-worth and self-esteem
Affirmation of individuality

The promotion of personal enrichment, self-
esteem and respect for the individual

Empower participants to clarify their interests and
enable them to research their own requirements to
nurture these interests and achieve their potential

Actively engage all participants in their own
learning, with a minimum of passive listening

Encourage non-hierarchical, democratic,
collaborative learning environments

Respect for the experience of the participants and
recognition of a variety of points of view

Encourage reflection, analysis, and critical thinking

Engage subjective and emotional responses, as
well as cognitive learning

Encourage behavioural and attitudinal change
Encourage risk-taking and using mistakes as a
source of learning

Emphasis on skill building and practical application
of learning

Recognise the importance of humour, fun and
creative play in learning
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Co-operative Learning

Much of the classroom work which supports learning for Human Rights, Inclusivity
and Social Justice can be done through group work or collaborative learning. This
learning strategy can be combined effectively with most of those listed on the table
above. It provides educators and learners with an approach to learning and teaching
which contributes towards the development of effective communication, creates
the opportunity for knowledge construction, fosters the building of skills which are
central to democracy, human rights and peace, and provides the opportunity to
practice relevant values and attitudes in a real situation.

1.

Positive interdependence:

The efforts of each individual benefit both the individual and the group as a whole,
and thus maximise learning for all members. This creates a commitment to the
success of others, as well as to oneself. Individuals recognise that, in working
co-operatively, all members must work fully together, and that individually they
can achieve more by working collaboratively.

Individual and group accountability:

The whole group is responsible for meeting its goals, and no one gets a free ride.
All members of the group must clearly understand their common goal.

Face to face interaction:

When learners interact with one other, they promote one another’s learning by
explaining what they think and why, justifying an argument, arguing against a
proposal, etc.

Develop learners’ interpersonal and small-group skills:

Co-operative learning is more complex than normal class work. The learners
are required to know the Learning Area ‘content’ and to develop skills to work
effectively as part of a small group, which includes building trust, communicating
effectively, managing conflict, developing leadership abilities, making decisions,
and being motivated to learn all of these. Johnson et al (1994) suggests that group
work skills need to be taught as clearly and thoroughly as academic skills.

. Group processing:

All group work should have an evaluative component — the group needs to be
able to track its work, reflect on their progress and decide if they have achieved
the goals that they had set themselves, or that were set for them. This should
include how well they were able to work together on an inter-personal level.
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Working together is a skill — don’t assume that children (or adults) automatically
know how this is done. Learners must be systematically engaged in the acquisition
of skills associated with co-operating, conflict management, consensus-building
and problem-solving. For example, a picture story such as this co-operation cartoon
below can be used across all the grades and ranges of Learning Areas to discuss
the pros and cons of working together .

S B"‘n «

The Manifesto on Values, Education and Democracy (Department of Education,
2001) emphasises the need for the nurturing of a culture of communication and
participation in schools. Educators are encouraged to “teach students that they
have freedom of expression and freedom of speech, but that these freedoms
come with certain responsibilities.

Nurturing a culture of communication and participation will enable young South
Africans to become open, curious and empowered citizens. Communication
and participation are the two mainstays of the democratic process, and no
democratic society or institution can function without them - and without the
accountability, responsibility and respect that accompanies them”. (p24 -26)
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Communication is a powerful tool for enhancing learning. The diagram below
highlights the use of positive communication in the classroom, and also demonstrates
some of the ways in which it might be used negatively, and thus become a barrier
to effective learning.

Positive Use of Communication
in the Classroom

Positive Negative
Probing, questioning Ignoring
Advising, suggesting Withdrawing
Praising, agreeing Name-calling
Reassuring Blaming, shaming
Sympathising Judging, criticising
Consoling Moralising, preaching
Respecting other views Threatening
Empathising Warning, admonishing
Supporting Ordering, directing
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Developing your Lesson Plan

A lesson plan includes the how (methodology), and could range in duration from a
single lesson to a term’s teaching, learning and assessment. These are the steps to
follow when planning for this level:

e Say how the Learning Outcomes will be assessed

e Use the Assessment Standards to indicate the level at which learning will
be assessed

e Consider the context, resources needed and the diverse needs of learners; and

e Explain in detail how the different strategies will be used, integrated with teaching
and learning, and recorded.

A lesson plan is a complete and coherent series of teaching, learning and
assessment activities. When preparing your lesson plan, some of the broad issues to
consider include:

® Learning styles

e Teaching approach and methodology

¢ Barriers to learning

¢ Resources available to the school and class
e What learners already know; and

e School policies

When developing activities, consider:

¢ Multi-levels that can be used

e The duration of each activity

¢ \Weighting

e Sequencing for activities must link with what came before and what will
come next

¢ Where the learners are at that particular point i.e. consider base-line assessment,
or prior learning.

When implementing a lesson plan, other issues might arise that could influence
the outcome. Reflecting on the lesson, either together with your learners or alone,
provides the opportunity for growth, and for you to take new ideas, changes and
challenges into account when preparing for the next lesson.

Use the headings below to set up a template to be used when preparing a
lesson plan.

Integrated
Learning Barriers to
Outcomes and
Assessment
Standards

Learning Resource Box 2l Learnin
Activities Assessment 9
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A Step by Step Guide to Lesson Planning

Critical and Developmental
Outcomes

Step 2: Choose
Step 1: Informs Learning Outcomes and
all Iearnir?g and Assessment Standards,
teaching and select a topic

Learning
Outcomes and
Assessment
Standards

Learning and
activities
Assessment
Step 3: Plan : part of learning
. Recording
activities. Include and teaching. Plan

key questions \‘, each step carefully,
and resources including giving and

Educatorsandlearnersreflectonlearningand

Topics from the
Knowledge Focus
Framework

Assessment is

teaching process, consider areas of strength
and challenge and make recommendations
or set new goals.
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Phase by Phase

Introduction to the Phases.

Phase by Phase - The next sections of this Guide

The following section of this Guide is an exploration of each Phase, and how Human
Rights, Inclusivity and Social Justice have been infused into each Learning Area. The
introductory section to each Phase explores the needs and developmental levels
of learners at that stage of their lives, in relation to Human Rights, Inclusion and
Social Justice. This is followed by an exploration of links between Human Rights,
Inclusion and Social Justice, and the Learning Area Statements and Assessment
Standards.

The main focus of these Phase-by-Phase sections is to introduce educators to the
materials in the Box, and to provide examples of how they can be used to develop
lesson plans which integrate Human Resources, Inclusion and Social Justice
Outcomes. The materials are used illustratively — it is envisaged that educators will
be inspired to add their own ideas and resources to this material, thus fulfilling their
obligation to teach for Human Rights, Inclusion and Social Justice with passion,
commitment and skill.

The phase-by-phase guidelines which follow in this section are designed to help
educators to think about ways in which they can infuse Human Rights, Social
Justice and Inclusivity into the formal components of the curriculum i.e. the Learning
Programmes, Learning Areas and the Specific Outcomes. It is a selection of ideas
that are based on the materials in the box; the box is not finite or prescriptive, nor,
of course, are any of the ideas in this guide. Educators can draw on the wealth of
experiences from their own lives and ‘teaching moments’. As they use the resources
and the guide, they should be mindful of their role as curriculum developers, and
add to these ideas and the Box of materials to make their teaching for Human
Rights alive, current and relevant to the learners in their classes.

We hope educators find the ideas stimulating, and help them to see possibilities
to bring real life, debate, critical thinking and perhaps even controversy, into their
classrooms. This section is divided into four sections:

Section 1: Foundation Phase
Section 2: Intermediate Phase
Section 3: Senior Phase
Section 4: FET Phase.

Each section discusses:

¢ Firstly, the learners and their levels of development in relation to Human Rights,
Inclusion and Social Justice. This will assist educators to frame lessons that are
at an appropriate level, and are challenging for learners in that phase.

e Secondly, the sections provide tabular forms of the relevant skills, knowledge,
issues and human rights instruments that are appropriate to that phase of the
curriculum.
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¢ Thirdly, the sections show ways in which we can link the materials in the Box
to Human Rights, Inclusivity and Social Justice in the Learning Areas, Learning

Outcomes and Assessment Standards.

Part of humanrights education means working with the learners’ individual differences
and different learning styles, to provide appropriate learning opportunities for all.
The guidelines provided in this resource should be seen just as that — guidelines.
Learners are not expected to fit exactly into the Block allocated to their age. There
will probably be learners who, for various reasons, fall outside these frameworks.
It remains the responsibility of the educator to maximise the learning potential of
all learners. They should meet each child where he or she is - thereby being a truly
inclusive educator.

Individual learners may also show different levels and rates of development in
different tasks. The guide may help educators to find an appropriate challenge
for each learner — be it asking one learner a more abstract question, or providing
another learner with a concrete example to illustrate a concept more specifically.
Even adult learners move between all the developmental levels when dealing with
new cognitive challenges, emotional difficulties or moral challenges.

This guide gives general discussion of human rights skills, knowledge issues and
instruments that are suitable for each phase of schooling. It is useful for both
pedagogical and organisational reasons. Pedagogically, the issues presented should
fit with the developmental level of learners as outlined above, and the human rights
instruments etc are built on the learner’'s expanding knowledge of the world and
increasing complexity of issues. Organisationally, it is helpful in ensuring that there
is a development of content across phases without duplicating activities.

This guide gives examples of ways in which Human Rights, Inclusion and Social
Justice can be infused into, and across, the curriculum. It draws largely on materials
in the Box, and suggests activities that can be used to meet the assessment
standards in each learning area.

For easy reading, the guide uses three icons:
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These are similar to the ideas above. but the lesson idea may be suited to meeting
) learning outcomes and assessment outcomes from other learning areas too. These
0 lessons may lend themselves to projects. Educators could develop a series of

lessons that use time allocations from a variety of learning areas.

As human rights educators, teaching learners to be critical and reflective in their
understanding of the world frequently requires us to be self critical as well. Much
has changed, and at times, our own assumptions may need to be challenged.
Educators may wish to reflect on these questions, to clarify their own views, or to
debate them in staffrooms.

Drawing on current local, national and global concerns may make it easier to make
issues of social justice, democracy, human rights and inclusion more real. There are
always articles in the daily news that lend themselves to exciting class discussions,
debates, analysis and problem solving activities. An important aspect of democracy
is having informed critical citizens, and this begins in classrooms and continues
into all stages of life. Educators and learners can daily engage with current events,
and participate in the events of the world. The materials in the Box, although useful,
need to be supplemented on a daily basis with your own materials and those things
that happen in the world around you.

By way of example: A personal reflection from the writers of this material

We were very happy to hear the news that (quote):

BBC news UK edition

Friday, 8 October, 2004, 11:00 GMT 12:00 UK
Profile: Wangari Maathai

Wangari Maathai became famous fighting for those most easily marginalised in Africa - poor women. She is the first
African woman to win the Nobel Peace Prize and has been called “a source of inspiration for everyone in Africa fighting for
sustainable development, democracy and peace”.

Her career as an environmental campaigner began after she planted some trees in her back garden. This inspired her in 1977
to form an organisation - primarily of women - known as the Green Belt Movement aiming to curtail the devastating effects
of deforestation and desertification.

Her desire was to produce sustainable wood for fuel use as well as combating soil erosion. Her campaign to mobilise poor
women to plant some 30 million trees has been copied by other countries. She said her tree planting campaign was not at
all popular when it first began. “It took me a lot of days and nights to convince people that women could improve their
environment without much technology or without much financial resources.”

The Green Belt Movement went on to campaign on education, nutrition and other issues important to women.
Political role

Mrs Maathai has been arrested several times for campaigning against deforestation in Africa. Maathai is a strong voice
speaking for the best forces in Africa to promote peace and good living conditions on that continent. In the late 1980s, she
became a prominent opponent of a skyscraper planned for the middle of the Kenyan capital’s main park - Uhuru Park.

Esteem

In elections in 2002, she was elected as MP with 98% of the votes as part of an opposition coalition which came to power. She
was appointed as a deputy environment minister in 2003.

The Nobel Peace Prize committee praised her for taking “a holistic approach to sustainable development that embraces
democracy, human rights and women’s rights in particular”. She thinks globally and acts locally, they said.

http://news.bbc.co.uk/1/hi/world/africa/3726084.stm
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Foundation Phase

Human Rights, Inclusivity and the
Foundation Phase Learner

Learners, even as young as those coming into the Foundation Phase, bring their life
experiences with them. Their feelings about themselves and each other will have
been formed by the treatment they received at birth, the care they get from their
care givers, and how their siblings and peers regard them. In order to optimize their
learning, children need to have a sense of belonging and to feel safe. For some
children, school may be the only safe place they know and thus the only space in
which they may begin to explore, to develop trust in others and to find healing.

Being part of a school community gives children the opportunity to explore ideas like
fairness and being treated the same as their equals. These ideas will form the basis
for their understanding of justice. Children are also able come to an understanding
of the concept of dignity when they themselves are treated with dignity, and see
adults respecting the dignity of each other, and all learners.
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Cognitive Development:

Some of the developmental issues that most learners are grappling with during their first years
of schooling are described below. Use them to help you design lessons that will both affirm their
current perceptions, and challenge them to deeper ways of engaging with their values, social
issues and human rights.

Many learners are:

¢ developing their thinking from the concrete towards the more abstract
® beginning to judge situations and behaviour

e drawing conclusions

e making comparisons and analogies

Human rights education can help learners to:

¢ develop critical thinking by asking for their opinions and suggestions

e engage critically with the world around them through carefully selected activities that will
encourage them to do this

e track causes and effects, as well as work out the relationships between ideas and events.
Since children of this age have a natural affinity for systems, visual arrangement of concepts
and ideas will help to foster this ability for tracking cause and effect

Social Emotional Development:

Many learners are:

e still working from within an egocentric world-view

¢ developing a sense of community, that extends beyond their
immediate family to class or social groups

e appreciating the need for rules to facilitate operation and
to create a safe environment

Human rights education can help learners by:

¢ extending their sense of community to broader communities,
such as the neighbourhood, the country and the world

¢ allowing them to set classroom or group rules together

e addressing the possibility that not all rules are good ones,
and that there may be times when it would be appropriate to
disobey these

Moral Development:

Learners see ‘right behaviour’ as:

¢ satisfying one’s personal needs and occasionally the needs of others
meeting the expectations of family, group or nation

actively maintaining and justifying the social order

e conforming

Human rights education can help learners to:

¢ build empathy, and a sense of belonging and of community, through one-
on-one, and small group, activities

¢ address some social problems by using stories and enabling young children
to face some of their daily challenges, by creating hope and healing

: -,';ﬁ m !1.- ' igl("' t.r

aF LN

'J_.,.-. .' Ill 1

'{‘.



Foundation Phase

39

The following table integrates into the curriculum the life and developmental
challenges faced by Foundation Phase learners and young children, with a particular
focus on knowledge and skill areas.

Developmental
Level

Core
Knowledge
Areas and

Values

Core Skills

Issues and
Problems

Relevant Human
Rights Standards and
Instruments

Early
Childhood

Foundation
Phase

Ages 5-8

Rules

Order
Respect
Fairness
Identity
Difference
Diversity
Co-operation
Personal
responsibility
Sharing
Empathy
Humanness
Belonging

Making and
keeping basic
rules
Co-operating and
sharing
Communicating
skills - self-
expression,
listening, telling
Working in small
groups
Problem-solving

Understanding
cause and effect
Analysing
reasons for acts
ie.empathy
Making and
keeping friends

Challenging
unfairness

Saying NO

Foundation Phase Curriculum

Inequality
Unfairness
Harm
Abuse
Bullying
Survival
Poverty
Fear
Insecurity
HIV and AIDS
Disability
Lack of
stimulation/

experience/
exposure

Classroom rules
Family life
Friendship

Community groups,
such as religious
groups, women’s
groups, sports teams,
etc

United Nations
Declaration of the
Rights of the Child

Bill of Rights (section
21)

Organizations working
against child abuse
(e.g. Childline)

(Adapted from - Betty Reardon
- Educating for Human Dignity
- A K-12 Teaching Resource,

University of Pennsylvania
Press, Philadelphia)

There are three Learning Programmes in the Foundation Phase - Literacy, Numeracy
and Life Skills. Each Learning Programme integrates appropriate Learning
Outcomes and Assessment Standards from the eight Learning Areas i.e. Language,
Mathematics, Life Orientation, Social Sciences, Arts and Culture, Natural Sciences,
Economics and Management Science, and Technology.
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The following diagram illustrates that the outcomes of the three Learning
Programmes are intergrated and incorporate the knowledge and skills of the eight
Learning Areas. Human Rights, Social Justice and Inclusion are infused into all the
Learning Areas in ways that prepare learners to live creatively in a democracy, while
meeting the outcomes that are necessary for an holistic and sound education.

In this section of this Guide, we explore each of these Learning Programmes and
their Outcomes and Assessment Standards, in relation to Human Rights, Inclusion
and Social Justice.

The materials in the box, together with the following suggestions, offer ways of
‘getting started’ in infusing human rights into the curriculum. They are merely
suggestions: treat them as illustrations of ways in which social justice, democracy
and inclusion can be an integral part of your teaching. You may find that you have
other materials that are more suited to your class, or that you would use these
materials differently.
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Language is the vehicle through which learners express themselves, are recognised
and are heard. When the Constitution gave official status to 11 languages in the
country, it recognised the dignity and equality of all people. Language is a means of
communication and expression for learners, and it therefore promotes their sense of
belonging, and enables them to participate in society. As a means of self expression,
it helps learners to express themselves and to develop their sense of identity.

L
wachar says bl whn |
miry ol sohood Lol mpesi in
Engiteh. This s dificun for ma boacwsa |

dont know English well. Somelimas | §#
siuck and then | ask /my 15and 105 R ms
ViTen ha CENa7 EAIERGR hasr me sk
Anaes 1y inmsn ma and say | am
oo i e sk English
Thnr
o thirsg thal realy
conluges e, [ | am Xhowa
spaaking, wity should | abwiys Ruve 3
speak Englsh? My language = sl
mpotan 1o me — it & par o wha | am
Whan | inik i omy Tuk-speaking
frmnds. A I8 jusit normad 10
Tha
ofhar day, Thieed wiis &
it Of geis spaaiong Soiha. |

a1 know wisal Hury v Lapng

bamransir | eyl apeak Soiho. D, |

i iy wlihe taMinG nbout mns, |

cayle 1ol o the way Bhoy kgt

Iy A% me ang

Language gives access to power, and, as such, it is not neutral. Teaching within
a human rights environment requires educators to recognize and appreciate the
different languages of learners in the classroom. The practices of code switching,
or encouraging peer support, for learners who struggle with language, help to deal
with some of the inequities that result from using more than one language. This
also provides a concrete experience of multi-lingualism for children, and empowers
them to live in a multi-lingual country.
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Create space in the classroom to talk
Talk about why we talk
Talk about how we talk
Talk about talking freely
Talk about talking responsibly
Talk about the role language plays in the lives of learners, and in society

LO1: Listening

Listening is a skill, but it is also an attitude. Listening is not just done with the ear;
it involves the body, the mind and the heart. As part of learning to live together
harmoniously, learners listen and show respect for the speaker, and take turns to
speak. Learners listen to a range of oral texts (songs, rhymes, short poems, stories,
etc) with enjoyment and an appreciation of cultures and languages that may be
unfamiliar to them. Help learners to appreciate different contexts by discussing
what they understand in the story. This provides an opportunity for learners to talk
to each other and to develop a ‘listening-to-understand’ attitude. They learn to
respond appropriately in different situations.
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Ask what learners think is happening in each picture:

o Who do you think is listening?

What kind of things do you think they are listening to?
® How can we help people to understand us properly?

® What about people who cannot hear or see?

® How can we show people we are listening to them?

® How can we show respect when we are listening?
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Learners talk about real life events and develop a sense of the events in their
communities and broader society. They also challenge stereotypes, and their own
preconceived ideas. Learners enjoy the excitement and imagination of the stories,
act them out, say how the story made them feel, summarise, draw pictures, recall
events in the right sequence, etc. Listen and enjoy the funny situations in this
storybook. Learners can predict endings and listen to each other’s ideas about the
story, and discuss different viewpoints.

When | heard the lamily from the

Congo who hod moved into the Oal
next door belng called aliens, | thought it
meant that they had blue faces with big
bug eves and had come down from the
sky in o space buggy.
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LO 2: Speaking

All learners need to feel accepted, and experience a sense of belonging. Learners
can talk about their own, and other people’s, feelings and talk about their own
personal experiences. By recognizing each other’s joy and pain, they develop
empathy and develop an understanding of the need for human rights and dignity
for all people.

Learners ask questions to gain understanding and to develop critical thinking, so
that they can communicate with confidence and develop fluency. They participate
in a group, showing sensitivity and empathy towards others. Learners understand
and respect differences in the languages and cultures of other people.
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Foundation Phase

They Were Wrong!

Learners can make up different endings for each situation in the book e.g.

How different could Shane Abbot’s house have been?

What happened at the dentist?

Role-play the scenarios, and encourage learners to come up with their own endings to each
of the scenes depicted. Discus their endings, and draw out ways in which prejudice prevents
us from seeing people as they really are.

7 N

Learners can use the cards to create their
own stories and sequences of events. Pick one
card, and talk about that child by describing
looks and feelings, etc. Ask the children if we
can tell much about people from how they
look on the outside. Challenge some of the
stereotypes that will probably be mentioned
in a discussion such as this.
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LO 3: Reading and Viewing

Literacy, like language more generally, gives learners access to worlds that take them
beyond their own experiences, and empowers them to seek and build knowledge
so that it becomes a critical skill for life-long learning. By selecting materials from
different cultures and sources, educators acknowledge their learners’ wide variety
of identities and experiences. Lessons around a rich variety of stories will provide
opportunities for learners to understand different aspects of culture, religion
and identity.

Learners can use pictures and words to make meaning and read in a group. They
compare their circumstances with characters in a story, and relate their own stories,
both about other people or themselves, to the main ideas in the story they have
been told. Learners relate with empathy to people from different circumstances,
and can discuss issues of fairness and conflict in the context of the stories. They
can relate the stories to their own lives, and draw simple morals for living from what
they have heard.

Recognise that not all children come from the same kinds of families, or from the
same circumstances. Some learners may come from single parent families; others
may live with caregivers such as an aunty or a granny and others my live in a home
for children. There may even be children who are cared for by siblings. Be open and
non-judgemental about these issues, to encourage learners to be sensitive and
caring towards each other.
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LO 4: Writing

Learners experiment with writing and drawing to convey a message that can
be factual or imaginative. Learners write to make statements about their own
identity, to write up the rules on which they have agreed, or about issues they
see in their school, community or society e.g. littering, playing fair, welcoming new
learners, etc.

Learners also write for their personal growth and to develop their sense of self. They
may write about their feelings, families, faith communities, friendships, etc.

AN ALBUM OF 920
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LO 5: Thinking and Reasoning, and
LO 6: Language Structure and Use

Language is the means through which learners express their thinking and
reasoning. Encourage learners to express their opinions, and to make choices and
justify them, as this will enable them to make and defend choices in their everyday
lives. Learners make stands and demonstrate their critical thinking around social
and environmental issues. Through speaking and writing in a variety of contexts,
teachers can create a number of opportunities for learners to demonstrate their
language and reasoning sKills.

Learners can show their ability to use language structures correctly and responsibly
in expressing opinions, debating, and participating actively in social and cultural
contexts. By offering learners a wide variety of opportunities for expression, your
classroom becomes more inclusive as you cater for a variety of learning styles.
Learners use language to find out and explore by asking questions, predicting
solutions and explaining their thoughts. Learners can use language structures like
sounds and words to create and understand texts in a variety of cultural contexts.
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Numeracy, like literacy, is a skill that enables people to function in today’s society.
Access to Mathematics is in itself a human right. Teachers have often believed
mathematics is ‘difficult’, ‘only for clever learners’ or ‘more important for boys’.
As human rights educators, we need to challenge these beliefs and stereotypes
because they deny equal access to all learners. In the Foundation Phase, all learners
need to develop numeracy skills. By presenting numeracy in a variety of ways, and
encouraging learners to find their own ways of dealing with problems, educators
can accommodate learners with many different learning styles.

The classroom culture can enhance learning. Build a co-operative and supportive
learning environment in which learners work collaboratively to develop numeracy
skills. An intensely competitive classroom may hinder learners who are struggling,
and cause them to opt out of Mathematics. Peer facilitation, group and individual
work are effective ways of supporting learners in constructing their knowledge.

In a democracy, confidence with numbers and basic operations enables citizens to
understand, question and challenge policies where necessary.

LO 1 Numbers, Operations and Relationships

Teach learners to count in as many local languages as possible. This provides
a sound basis for place value work and creates access for a variety of learning
styles. By selecting activities that lend themselves to a number of methods and
approaches, teachers can create opportunities for more learners to succeed.

Learners can appreciate the role of numbers in working with issues of fairness
and equity. A good number sense and understanding of basic operations enables
learners to see the relevance of calculation work.

By selecting materials that represent the life experiences of all learners, educators
can challenge stereotypes about mathematics e.g. that the older children, men or
adults are not necessarily the only ones who use calculations.
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Zimkhita

Antjie
Draw on the learners’ real experiences of shopping and calculating. Use contexts and items
that they actually buy. Also look for examples that challenge stereotypes about who does

the shopping, what they buy, and what people of different races eat, or how much they have
to spend.

Snap in South Africa

Sort the cards into different categories e.g. ‘same hat’, ‘boy’ and ‘girl’ piles, and count
them. Also use other categories of piles such as ‘happy’, ‘sad’, ‘silly’, etc. Learners make up
number sentences that represent their categories, and can talk about other differences they
notice between the children on the cards. Challenge derogatory language and stereotypical
assumptions as they arise. Opportunities to build empathy may arise naturally during this
activity. Consider how many different categories could have been created. Use this to
reflect on the different groups to which we belong e.g. male, female, black, white, old, young,
happy, sad, green hat, blue hat, etc. Recognize how different people could belong to

more than one group at the same time.
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LO 2 Patterns, Functions and Algebra

Learners can appreciate patterns in social and cultural contexts. Keep a look out
for ‘indigenous maths’ activities. Many of these show ways in which cultures other
than European ones worked with mathematical patterns in their own art and culture.
Some examples include basket weaving, hut patterns, sand drawings, Egyptian
architecture, and musical rhythms that have mathematical patterns at their roots.
Bringing this aspect into class, apart from giving access to learners who think
more visually, affirms a wide variety of cultural practices and challenges the view of
Mathematics being a Western phenomenon.
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LO 3 Space and Shape

This aspect of the curriculum works with transformations of shapes and three
dimensional shapes. It lends itself to working more concretely than in traditional
two-dimensional geometry.

Draw on the learners’ experiences of movement and shapes in their individual
contexts to give this aspect of mathematics a concrete richness. Use cultural
objects like drums, traditional fabric print, bowls, etc to explore repeated patterns,
translations, rotations and reflections. This aspect of the curriculum is more easily
accessible to learners who find the abstraction of number work difficult. It also
affirms the knowledge that is in the communities, and challenges prejudices against
rural practices.

' v 1r' Y Iq‘ .
"‘;,_Eii"- | r—t'lm; !.;:- &%\*L . :,.« ':. %I!.E‘l"‘
T AW 13 | "__:“'”.'r'f-l o
! '.!.‘ VoTUes and H‘u:‘ﬂun nghfs in the \Gurr AN
N Lb TR ST
/ 1 o 'Ly

| '15"1' \ ‘i ‘-_F-"E



Foundation Phase

LO 4 Measurement

This learning outcome exposes learners to units of measurement. Learners can
use measurement to compare different quantities, and to establish fairness and
justice. Measurement is frequently taught by comparing quantities and prices. This
concept can be extended to social aspects, like income per household, distance to
school, time for play and homework, etc. Be prepared to use real measurements,
even though inequities will be exposed. Discuss them in a way that encourages
learners to talk about the practical difficulties they may experience, and use it as
an opportunity for the learners to develop empathy for each other, and to develop a
supportive learning environment for everyone.

Measurement is usually assumed to be a Western phenomenon. By selecting
materials that draw on more traditional forms of measurement (especially ways of
measuring time), learners develop a richer concept of time, seasons, etc.
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Azhar
Ay Learners write a diary of what Azhar did on each day of the week. They discuss what would
~

- have happened early in the day, and what would have happened later. They could also keep
WS a diary of what they do during the week. Discuss differences and similarities between the

learners’ daily activities in a way that acknowledges the value of diversity.
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Mhlanguli

Discuss the two ways of measuring time. Learners record what happens to shadows
throughout the day. Extend the activity by talking about the time-table in school, a good time
for bedtime, and how long it takes to get to and from school each day. Use this information
to gain insight into the lives of individual children, and to match your teaching to their
specific needs.
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LO 5 Data Handling

This learning area offers rich potential for exploring issues of fairness and equity.
By tabulating and graphing their findings, learners can explore issues of fairness. In
collecting data, learners may need to work co-operatively and share work in a way
that demonstrates the benefits of co-operation. In some cases, the data gathered
by different learners illustrates the differences between the learners’ circumstances.
This information can be used to develop a sense of inclusion where individual
differences are accommodated in your class, and to challenge the stereotypical
assumptions of ‘normal’ that are frequently projected in the media.

Encourage the learners to be critical of the purposes for which data is used. Ask the
learners questions such as if they would like people to know private information,
like how well they are doing at school, etc. Also use data-gathering in the context
of making choices and voting, and the importance in some instances of having
secrecy in voting.
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Life Skills Learning Programme

The life skills component of the Foundation Phase prepares learners for the following
learning areas in the Intermediate Phase:

¢ Natural Sciences

¢ Technology

¢ Arts and Culture

e Social Sciences

¢ Life Orientation

e Economic and Management Sciences

In working with this learning area, integrate your outcomes with each lesson to
cover as many learning outcomes as possible. Some topics will lead to explorations
of science concepts, while others may lend themselves to art or economic
understanding. Similarly, some topics are easy to infuse with issues like democracy,
social justice and human rights, while for others it may come less easily. (Remember
the low, medium and high tension categories).

Use the guide below to assist you in getting a balance between all the outcomes
and human rights issues, without fragmenting the content into individual outcomes
or learning areas.

Life Orientation Outcomes

These outcomes are listed in the Life Orientation learning area:

e Health promotion

¢ Social development

® Personal development

¢ Physical development and movement

The right to health and safety is embodied in the Constitution but, like all rights,
citizens are actively involved in accessing them at a personal level. This learning
outcome assists Foundation learners to take responsibility and make choices at
an appropriate level. They are encouraged to ensure personal safety, health and
hygiene, along with the right to say ‘no’ to abuse, and how to get the support
they need. Learners also learn about a healthy environment and their rights and
responsibilities in creating it.

Learners explore their rights and responsibilities in the family, extended family,
friendships, and in school and community relationships in their own and in different
cultural contexts. They explore and identify moral values and practices from
diverse South African cultures and faiths, and appreciate role models from different
spheres of life. Discussing families creates a bridge between home and school in
the Foundation Phase. It can help to make each and every child feel proud of his or
her family, and to acknowledge different kinds of families.
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Malapa cards

Reflect on what the word ‘family’ means to you. Has the way in which you consider your
Jfamily changed at different phases of your life? Does your view of family imply marriage?
Do you assume heterosexuality? Do you assume that the child knows his or her father? Are
all your connotations with ‘family’ happy ones?

Accept that the learners’ families and experiences of them may challenge your
preconceived ideas, or bring up some areas that are not comfortable to talk about.
Part of helping learners to feel a sense of acceptance and belonging may require
you to deal with difficult issues in yourself and in your class.
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A democracy is built on confident and competent citizens of all ages. Learners
develop respect for themselves and their bodies. They express and describe their
different interests, abilities and emotions, and extend their respect to others. They
are also able to assert themselves in different situations and they learn to deal with
anger and conflict situations. They learn skills to manage the school environment
and group work. Being able to say ‘no’ to abuse is, in many ways, dependent on the
children being self-confident and being allowed to make choices about their lives
and their bodies.

Snap in South Africa

\l/ Play the ‘What would you do game?’, by creating names and problems for the children on the
>SAN\Z | cards. Put learners into small groups, and ask them to dramatise the situation, showing how
Y they would deal with the problem. Encourage them to explore a range of options and discuss

their solutions and consider alternatives. Talk about where they could get help for different

problems, such as:

® Thando’s nose is bleeding. What would you do?

® A stranger offers Bulelwa a sweet. What should she do?

® Vuyo broke John’s block construction. What should he do?

® Sam says that only boys can play soccer. What would you do?

® A woman offers Jody a lift home. What would you do?

® A man asks Thandi to come and see his dog around the corner. What would you do?

® Billy’s uncle touches him in a private place, and says that he shouldn’t tell. What would
you do?

® Kabelo is always calling Vusi names like ‘nugget’ and ‘blackie’. What would you do?
® A friend of yours calls Kevin a ‘4 X 4°. What would you do?
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Zimkitha

Azhar

Use a number of pictures from the Keteka books to introduce faith and culture. Help the
Z || learners to see culture as dynamic, and that they do not necessarily experience faith or
M | culture in the same way - even within one group. Allow learners to reflect on their own
experiences. They may write about events they attended, or about inviting a friend to an
event, and telling them what to expect. Consider ways in which people express their beliefs.
Think about how they impact on life at school e.g. if there is no Halaal or Kosher food in
the tuck-shop.

A/
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Malapa picture 4

Y, In the past, young children were usually excluded from customs and rituals surrounding
SA\Z. | deathand burial. Some were not even told when, or why, someone had died. Learners need to

W S be part of the customs and rituals surrounding death, especially with the prevalence of HIV/
AIDS. Talk about what is going to happen. Who will be there? Will they see the body? Talk
about grief, and how people might express it.

|
Mhlanguli
\l7z Learners can use movement and sport as a means of personal development, with a focus
~ e
—_ Q -_ on pair, and team-work, in co-operative contexts. Learners participate in a variety of
PAY AN
indigenous games.
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Speel speel cards 9, 8, 5 and 7

Encourage groups of learners to think of, or find, a new game from their community or
neighbourhood, and play this new game with the class. They may also make up games, or
change the rules of games to accommodate learners with different abilities.
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\l/ Draw a large AIDS symbol on the floor. Choose music to which learners move freely in
>ONZ | their own space, standing still when the music stops, and, when the music starts again, they
W move to a place on the AIDS symbol and stand there and say together, ‘We all stand together

against AIDS’. This activity can be done at end-of-year concerts to ensure parental and
community awareness of the school’s AIDS policy.

Antjie

NV Ask learners to find out about some songs and dances that their parents know, or played,
_\Q/_ and teach these to the whole class. Try to get community members to talk about the cultural
L context of the dances, to develop a deeper appreciation of each dance.
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Foundation Phase

Social Sciences

This learning area has two sections: History and Geography. Find opportunities to
deal with historical and geographical concepts and skills as they arise in the normal
run of teaching. The outcomes in this learning area may also integrate easily with
outcomes from other learning areas in Life skills.

The History outcomes are:

¢ Historical Enquiry

e Historical Knowledge and Understanding
¢ Historical Interpretation

The Geography outcomes are:

e Geographical Enquiry

e Geographical Knowledge and Understanding
® Exploring issues

History

In the Foundation Phase, learners may have some anecdotal knowledge of apartheid
and some understanding of the past. Build on this by interviewing older community
members, and looking at artifacts from the past from a variety of sources. In your
discussion of the past, focus on the experiences of people in different times, to
build empathy and a sense of different perspectives that will lay the foundation for
further history learning.

Help learners to track their own history, or that of their families. They may construct family
trees or time-lines. Compare the different stories, and explain the role played by apartheid
in some of the differences. Be sensitive to learners’ feelings, refer to the racist laws of the
country and point out that these have changed with the new Constitution. Talk about the
significance of the change, rather than focusing on interpersonal divisions.

Discuss leadership and how leaders are chosen. Learners may elect class leaders or have a
chance to be group leaders.

Tradition is likely to play a role in your learners’ understanding of the past. It needs to be
both respected, and approached with the view that cultures can also change. Learners can
appreciate that things change, and that they also play a role in that change.

Discuss change with learners. Changes may be good or bad. Learners may have changed
school, home, etc. They may look at how things change in their class or group, and can look
back in their books for evidence of their own change and development in the current year.
What was difficult for you at the beginning of the year?

What sums were difficult?

How has your handwriting improved?

Learners list the things that have changed in their lives, from birth until the present.

Ask learners to find out, from their parents or older community members, about the things
that have changed in their lifetimes.

Bring current events (such as elections, international visitors, or sport events) into the
classroom, to lay the foundation for learners to become informed citizens.
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Geography

Foundation Phase learners are fascinated by the natural and political world.
Introduce learners to plans and maps at local and global levels.

Cindy

Ny Learners look at the ‘bird’s eye’ view and find the fountain in it. They can page through the
>N\~ book and talk about other pictures that have been taken from high up. This activity can be
" extended into a discussion about rural and urban lifestyles, and the different environmental

problems in each.

NV Ask learners who have experiences of other African countries to talk about them and
>N\~ show them to their classmates on a map. Learners can draw and read maps that show
W environmental features.
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Foundation Phase

By talking about learners’ experiences of different places in town, or in the country,
you can raise issues of fairness and equity in the classroom. Learners can draw on
their own experiences of neighbourhoods, economic activity and the environment,
to develop empathy for others. This is a helpful introduction to issues of justice, and
social and economic rights.

Learners are ‘citizens’, even at this level, and should be enabled to appreciate and
engage with social issues, if these are presented at an appropriate level. They are
aware of difference and fairness, and can learn to challenge these. Issues you may
want to discuss could include access to water and shelter, xenophobia, pollution,
racism, and poverty.

Technology

Learners in the Foundation Phase are fascinated by making things that work, and
finding out how they do work. Channel this interest by broadening the question of
‘how things help us’. The learning outcomes of technology are:

¢ Technological Processes and Skills,
¢ Technological Knowledge and Understanding Technology, and
e Society and the Environment

This learning area require learners to integrate the knowledge that they have gained
from this and other learning areas, especially natural and social sciences. It also
requires physical skills in model making. Learners have opportunities to evaluate
the success (or not) of their designs. In this way, a wide variety of learning styles
and the different strengths of learners can be appreciated.

Communication and team-work are central to developing technologies. Learners
develop an appreciation of the value of co-operative work, as well as some ways
to overcome difficulties. They appreciate the role of communication in working to
meet a joint goal.

Technology is oftenintension with social and environmental concerns. It can enhance
the delivery of social end economic rights (like water and housing) to communities by
using more sustainable sources, but it can also lead to environmental degradation,
by using natural resources such as land and water. Learners explore and appreciate
the extent to which indigenous technologies are appropriate for their environment.
This challenges the view that all technology is Eurocentric in origin and design.
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Vroom Vyoom card 5

7 ~

Discuss ways in which having a tap at home impacts
on the lives of people.

Because technology impacts directly on the lives of
people for better, or for worse, it is a human rights
issue. Link your exploration of technology to include
the ways in which it meets human needs. Discuss
access to water as a social and economic right.

Zimkhitha Aczhar
NV Compare the two different ways of cooking, and their appropriateness to the environment in
SN\~ which they are used. What would make it difficult to cook over a fire in Azhar’s house? What
S would make it difficult for Zimkhita to use a stove?

This could lead to a discussion about development and the role of electricity in pollution and
environmental damage, as well as the cost of living in an urban centre. Be aware of

tendencies to label one as better than the other, and discuss the appropriateness to
the circumstances of each way of cooking. This may lead to general discussions about

sustainable development.
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If one looks at the purposes for which natural science is used, its direct influence
on the lives of people will be seen. Economic activities, such as farming and
industry, are based on biology and natural phenomena, and science can be used
to promote environmental, social and economic development as well as to hinder
it. Teachers can alert learners to issues related to the scientific content they are
learning about.

The Learning Outcomes of Natural Science are:
¢ Scientific Investigations

e Constructing Scientific Knowledge

e Science, Society and the Environment

Learners in the Foundation Phase enjoy doing experiments about natural processes
like evaporation, the way flowers take up water, etc. Teach these experiments in the
context of the impact of natural processes on people e.g. the effects of drought
on livelihoods.

Although creating economic opportunities and developing learners’ entrepreneurial
skills is seen as a means to alleviate poverty, it should be seen in context.

The learning outcomes of Economic and Management Sciences are:
e an awareness of the economic cycle

¢ an understanding of sustainable growth and development

* managerial, consumer and financial knowledge, and skills.

Learners can appreciate the role of employment in relation to social needs, as well
as the children’s rights in relation to labour.

Citizens in a democracy are required to be critical, not only of government, but
also of business. Talk about prices and profit. Help learners to develop a critical
awareness of business, and see the ways in which people are exploited. Discuss
the children’s rights, and make the children aware that child labour is not allowed.

M ? Waltesiand Homent Right

™
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Learners at this level might be consumers of goods and services. They can discuss
the choices they make in spending a limited amount of money. They could also
discuss value for money, by comparing the different ways they could spend
their money. To balance the discussion of spending, emphasize the importance
of saving.

Mathematics
g% Give learners a list of items and their prices (within their mathematical number range). They
can see that they will be able to buy more cheaper items, and fewer expensive ones.

Life orientation
) . . . .
E% Ask learners to bring advertisements aimed at children.

Sort the pictures according to whether they are healthy, or not healthy.

How many of the products are healthy? How many are very expensive?
Why do you think advertisers aim at children?
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Arts and Culture is strongly aligned to issues of identity, self expression, healing and
social comment.

The Learning Outcomes of Arts and Culture are:
e Creating, interpreting and presenting

¢ Reflecting

¢ Participating and collaborating

® Expressing and communicating

Learners can create, interpret and present dance, drama, music or art pieces
from a variety of cultures. Art forms can be used to explore personal, social or
environmental issues, and learners can appreciate traditional influences on a variety
of cultural and art forms.




Foundation Phase

Learners can work collaboratively, showing mutual respect, problem-solving
and appreciation of difference, as they work as a team towards a larger goal.
Learners use art forms to deal with personal experiences and social and

environmental issues.
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Foundation Phase

Literacy
LO 1 listening

LO 2 Speaking

Mathematics
LO 5 Data Handling
AS: 1,2,3.

Life Orientation
LO: 2 Social development

LO4: Physical
development & movement

Arts & culture

LO: 1 Creating, interpreting
& presenting

LO: 2
Reflecting

LO 3: Participating and
collaborating

LO 4: Expressing &
communicating.

Grade 3

Lesson 1

Learners discuss language and speaking. They find out how
many languages the people in their group can speak. They
also discuss ways of talking that are seen as polite or rude.

They make up a play where people can’t understand each other
and confusion results

Lesson 2
Learners graph their findings about the languages in their class.

They use the graph to answer questions about language,
fairness and suggest solutions to language problems.

Lesson 3

Each group finds a traditional song in a language other than
English to the rest of the group. The whole class sings the new
songs.

Lesson4 &5

Present the learners with examples of sign language and
Braille. Ask them to sign each others names and write them in
Braille by punching bumps on paper with their pens.

Lesson 5

Learners read the Keteka books with different learners reading
different languages.

Lesson 6

Learners find the names of various classroom items in different
languages. They make labels. Play a game where groups have
a turn to read the labels made by other groups and stick them
on the correct places.




Group Assessment
Does everyone in the group have a role?

Does the play reflect an appreciation of
the value of multilingualism?

Do the presentation show empathy and
present all players with dignity?

Individual & Group assessment

Are a range of communication styles &
languages used?

Individual & Group assessment

Do learners show appreciation and
enjoyment of language and song?

Individual & Group assessment
Are the graphs accurate?

Do learners use to the data to answer
questions correctly?

Group Assessment

Assess the extent to which learners
are able to accept new or unfamiliar
languages.

Pair assessment

Learners read each others messages
and give feedback.

Individual assessment

Do the learners read with fluency and
confidence?

Group Assessment

Do the groups draw on and affirm each
others languages?

Foundation Phase

Lack of resources

Draw on the experiences of the
learners in your class.

Visually impaired learners

Refer to Braille and sign. Include
them in the role play scenarios.

Language the use of a variety
of resources of varying levels of
difficulty, group members assist
learners who need language
support.

Diversity

All learners should identify with
these role models — suggest the
plays include women, men, young,
old, disabled and different ‘race’
groups.

Diversity

Encourage learners to use counters
tallying or more abstract ways of
collecting data to accommodate
different learning styles.

Diversity

All learners should identify with
some of the songs. Encourage as
wide a range of songs as possible.

Diversity

Select books that affirm the variety
of learner languages.

Diversity

Arrange the groups so that each
groups have a range of languages
represented.

75—

Celebrating difference
teachers resource
book p 89

Draw on the resources
in the community

and in learners own
culture.

Draw on the resources
in the community

and in learners own
culture.

Invite community
members to assist.
P 91 of Celebrating
difference

Some writing in Braille
and a copy of the
Braille alphabet..

P 91 of Celebrating
difference - sign

Azhar, Cindy,
Zimkhita, Antjie &
Mhlanguli.

Blank cards for each
group
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INTERMEDIATE PHASE
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Intermediate Phase

Any intermediate phase teacher will agree that it is difficult to draw a profile of the
typical intermediate learner. In a country like ours, learners bring a wide variety of
life experiences with them to school. Some are exposed to high levels of violence,
abuse, inadequate resources and poverty, while others lead relatively sheltered
lives with “enough” (stimulation, food, health care, etc). Addressing human rights
at school at this level is firstly about access to teaching and learning and secondly
about building on the foundation of literacy, numeracy and life-skills which they
have developed in the foundation phase of their schooling.
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In this phase, learners begin applying their knowledge to the daily issues they
face. Learners are able to deal with issues that affect their lives and those of their
community in a tangible way. The sphere of their focus and thinking about issues is
largely influenced by their direct experience, eg. In dealing with injustice, learners
can be required to reflect on issues of fairness that they have experienced or
observed in their communities or at school.

Later Childhood

Intermediate Phase

Ages 9 - 11

h" n{f
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S
Values and Homan nghf

Individual Rights

Family and
community

Social
responsibility

Freedom
Equality

Law and
government

Leadership

Citizenship and
civic participation

RS T
AP

Taking a position

Defending a
position

Questioning to
clarify information
or a point of view

Distinguishing
between fact and
opinion

Managing
personal conflict

Discussing public
affairs

Performing school
or community
service

Li

e

Prejudice
Discrimination
Poverty
Injustice
Selfishness
Theft

Breaking the law

Wi t:‘-ﬂp'
umchUrp

Community
standards

Convention on the
Rights of the Child

The Universal
Declaration of
Human Rights

The South African
Constitution

History of Human
Rights nationally
and internationally




Intermediate Phase

The learning area of language offers rich opportunities for teaching values and
human rights, as well as developing skills that will enable learners to participate
fully in a democratic environment, and benefit from living in a democracy. Language
is primarily a means of communication and so, as learners communicate, they learn
about each other, their differences and their sameness as people. They see each other
as special in their own right and come to a

deeper understanding of their surroundings

and how these affect their lives.

Language also enables people to
interact in their environment. By using
and appreciating a wide range of media,
learners learn about and participate in
democratic society.
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Intermediate Phase

LO1: Listening

South Africa has 11 official languages, as well as sign language. If children feel
comfortable in environments where more than one language is spoken, they are
likely to find it easier to develop a sense of belonging. With exposure, they may
pick up sufficient of the language not to feel excluded from the conversation and
make their own contribution — even if it is in a different language. Sign is a special
language, partly because it is very expressive and because it can be understood
by people who have different home languages. Children of all ages enjoy trying
to sign at a simple level. It also encourages a sensitivity towards learners with
special needs.

Equality does not mean a bland sameness. This is true of language as well. In South
Africa, we have a rich variety of expressions, and local ways of speaking. Accepting
the many ways in which learners express themselves in class will make them feel
more free to contribute. At times, Standard English is required, especially in formal
situations, and talking openly about this is empowering if there is no judgement
against the language learners bring to class.

Listening also has therapeutic value. Within a human rights culture, ‘listening-to-
understand’ is a first step towards dealing with conflict and difference. Children, as
much as anyone, have things to say, and have points of view and opinions. Children
develop valuable insights and attitudes by listening to, and appreciating viewpoints,
other than their own.

Democracies are based on the people expressing their will and having their say.
Children not only need to have a say, but need to be heard. Listening is a means of
learning; as learners work together and listen to each other, they construct their own
meaning and work towards developing sound language skills.
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Intermediate Phase

LO 2: Speaking

The preamble of the Constitution talks of ‘Healing the divisions of the past,” and it
also recognises 11 official languages. By allowing learners to use more than one
language, and code switch as necessary, we ensure that they are not silenced. Also
acknowledge that not all contexts allow one to express oneself ‘any old way’, and
that a more formal register may be appropriate in formal contexts. Understanding
the power of language, and the role English plays, create opportunities for learners
whose backgrounds do not use English.

Name calling and derogatory language violate human rights, and result in treatment
that shows neither respect nor dignity. Name calling is hurtful and usually based on
ridiculing children who are different in some way. Similarly, stereotyping especially
in terms of gender should be actively challenged. Children can be encouraged to
speak about topics of social and environmental issues and to use structures of
government in their role plays and problem solving scenarios. Current affairs and
social issues lend themselves to discussion debate and problem solving tasks.

81—
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LO 3: Reading and Viewing

Use a wide variety of texts, video and images in the class. Both fiction and non
fiction are valuable in helping learners to develop democratic values, skills and
attitudes. Learners need to be taught to be critical of all texts, as these reflect
different points of view and are written to achieve a purpose. An active, informed
citizen will not accept all text as fact. Develop this awareness in your learners, by
using a variety of texts and discussing them critically.

Stories and Fiction: Good stories that are appropriate to the learners’ age are a
powerful means through which learners can develop deep insight and understanding
of others and themselves. Select materials (they may be books, magazines, video’s
and computer or internet resources) that reflect a variety of learners experiences:
Collect stories of children that are similar to the learners in you class to affirm that
they are okay as they are. Select stories that show children of different races, different
family set ups, different lifestyles, disability and different standards of living. This
helps learners develop a clearer sense of self. Children can recognize themselves in
the characters of the stories. “These children are like me”. Pictures of poverty may
reflect the lives and experiences of some of your learners, and affirm that children
from poor circumstances are also worth reading about. They may also lead more
privileged children to think about their circumstances and issues of inequality.

Stories can also be used to take learners beyond their own experience. They can
show people from different times, places or circumstances. They can also be
nonsense or fantasy. Children can explore different worlds through fiction and at the
same time discover aspects of themselves. Our children are indeed “global citizens”
and stories are a fun way of exploring what belonging to the world may mean for
them. Children can wrestle with global issues, identify with a whole world of people
and solve a wide variety of problems through well chosen, enjoyable stories.

At this age, much of the focus of reading is on vocabulary and decoding. These
skills are important, as they give learners access to their rights. They cannot benefit
fully from the rights afforded them in a democracy with low levels of literacy. While
learners at this level are becoming independent readers, they still need extensive
support and skill-building activities. These can be provided within a nurturing and




Intermediate Phase

challenging environment with rich reading resources. Developing active participation
in the communities can further be fostered by assisting learners to look after and
share books, use libraries and take responsibility. A ‘buddy reading system’ where
older learners read to younger learners or assist them in reading, also develops a
community spirit (and focus on the value of reading).

&

Social Sciences

Look at countries in the world
that experience conflict, talk
about the experiences of children
in those regions.

Non-fiction: Learners can read and understand non-fiction in a variety of forms:
books, newspapers, pamphlets, packaging, advertisements, text books or school
notes. Access to information is a human right and is important in helping people
to participate and benefit from their democracy. Familiarity, as well as a critical
approach to these texts is important in preparing our children for citizenship.
Learners compare and evaluate resources and use them to understand the world
in which they live. The information explosion and the advances in technology could
deepen the inequalities in our society, where information gives more power and
opportunity to some than to others. Teaching learners to use information in this way
is their human right, in the same way as literacy and numeracy are.
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LO 4: Writing

Learners can use written language creatively to express and find acceptance of
themselves. In this way, reflective and expressive writing plays a role in healing. This
personal writing can also be used to help learners come to a deeper understanding
of themselves and the world around them.

Writing is a means through which learners can participate in community and social
life. They show they belong to communities through newsletters, invitations, posters
etc. Learners can also participate in changing society by writing letters to the press,
recording meetings and reporting on community events.
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LO 5: Thinking and Reasoning, and
LO 6: Language Structure and Use

All of the outcomes above enable learners to demonstrate the extent to which
they can express opinions, make choices and justify them, drawing from general
knowledge and other learning areas. When learners engage in debate, they
demonstrate their critical thinking around social issues. Through using speaking
and writing in a variety contexts, you can create a number of opportunities for
learners to demonstrate these competencies.

Learners can show their ability to use language structures correctly in expressing
opinions, debating and participating actively in social and cultural contexts. Again,
by offering learners a wide variety of opportunities, you can cater for a variety of
learning styles.
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Situation 2

Siphong lives far away from South Africa in
Thailand and he is 9 years old. Sport equip-
ment companies use a work force that is
cheap and efficient and they use him to sew
their brand name on T-shirts from 8:00 to
18:00. Do you think that Siphong has the
same right to equality as you?

(=283 E-ﬁ

(OI OSl O E}f]
(O O &

3
3

WO EX

{"K"]E!

e S O R H = ESE S =0 E -2 =0E =

There he hag fa work on a =

Siphang lves in far swey in i Do you think thar this =
i Ha i actary for 10 hours a day . What can we de
Thasland He i 9 years old Fie 13 9 yenors old! ;"w?i‘:: be "l':“-' H_"'_"I:-h“‘ to heip Siphong?

T i
-

m € =P b
" U b
<) \&/ N
3 g

|8 "'\-

AT o I LN
L=
""'.-".': [

COPYRIGHTS resarved © ISBN 0-620-27E80-3




86

Intermediate Phase

Social Sciences

History

The history of the world and South Africa, shows the damage done to society and
individuals by discrimination and racism. There is clearly a need to have values
that are respectful of all and that lead to peace, rather than conflict. History also
offers learners the opportunity to appreciate themselves and their context, as well
as processes that have influenced their lives.

LO 1 Historical Enquiry

Teachers can introduce learners to a variety of sources that show different
perspectives and viewpoints. Learners come to understand their own histories,
and appreciate that all histories are valid and worth studying. They are exposed to
the use of photographs, letters and diaries as sources of historical information, as
well as time lines, family trees, interviews etc. as tools for ordering, recording and
documenting the past.

A human rights perspective is respectful of all histories and takes the histories of its
learners seriously. By working with the learners’ own contexts and using experiences
that they can relate to, history can be about us all. History is usually written by
the people or governments who are in power. By using histories from perspectives
other than those of the people in power learners can learn to be critical of historical
text, especially those that project some groups as ‘good’ and others as ‘bad’.

At this level, learners are most able to appreciate history in a local and familiar
context. Biographies and interviews of elderly people in the community provide an
understanding that people make history themselves. This can lead learners to value
the contributions to society made by people who are different to themselves.
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Find materials that provide a social context for historical events.

people caught up in these events.




88

LO 2 Historical Knowledge and Understanding.

Learners can appreciate historical events, and the context in which they occurred.
They come to understand the role of leadership in determining the history of a
society. The choice of leadership rests with the citizens, and an understanding of
the role leaders have played in the past encourages informed choices.

Human rights education has two possibly contradictory approaches to tradition.
On one hand, traditions are an intrinsic part of one’s identity and therefor need to
be respected and seen as valid, but, on the other hand, traditions are also part of a
past which may not have been democratic or gender sensitive. In this way, a critical
approach to tradition can be developed. A deep understanding of the purpose and

function of traditional practices may be necessary to engage with them sensitively
and respectfully.

The Constitution and democracy form the context from which we study the past.
We need to understand the Constitution and its implications in oder to understand
what happened at other times and in other places. We also need to be aware that
democracy in our country is also part of a historical process, open to change and
development and should also be approached critically.

What is @ cgnsfiTuTiDn? The Constitution and the
Bill of Rights form the
Jframework from which
History is examined.
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LO 3 Historical Interpretation.

Human rights education encourages the development of critical thinking in learners,
so that they become citizens who objectively assess the policies of government
and are able to respond to injustice or abuses of power. Learners can be exposed
to both current and historical political processes, and learn to distinguish fact from
opinion. They can use this information to participate actively in school and society.

Life orientation
ﬁo Encourage learners to be critical of rules.
Discuss:®

What rules do you see in these pictures?
® Why do we need rules?

o What makes rules fair?
® Who makes rules?

® Are all rules good?

Lff ngs
Wicit gold gealers
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Fraudsiars
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Fragdom fighters
Lovas
Hornoses yals
Rapists
ax gvagers
:—‘andbaﬂ snatchers
Bootiengers

prison walls. Until 1983, when the prison closed, they blocked off
common and political prisoners from the rest of saciety.

A Journey through Constitution Hill
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Geography

The social and economic world impacts directly on human rights. The World Summit
on Sustainable Development demonstrated that issues of poverty and development
also need to be balanced with environmental concerns. These understandings are
a focus of this aspect of social sciences, and have a direct bearing on human rights
and values.

LO 1 Geographical Enquiry

Learners can use physical and political maps to develop an understanding of the
importance of each and learn that human needs and environmental concerns are
often in conflict with each other. Working with local issues can also enable learners
at this level to develop the inquiry skills for this learning area, by using mapwork,
scale etc.

LO 2 Geographical Knowledge and Understanding

Working with geographical data can raise issues of fairness and equity in
the classroom. At this level, children can draw on their own experiences of
neighbourhoods, economic activity and the environment. They develop empathy
for others. This is a helpful introduction to issues of justice, and social and
economic rights.

Learners need knowledge of both physical and human geography. Learners
appreciate the role of people in relation to the environment and especially ways
in which this affects access to social and economic rights e.g. food, water
and housing.

From a human rights perspective, learners need some knowledge and appreciation
of countries in the region. This can be presented not simply as a list of countries
and capitals, but can draw on the experiences of learners. If, for example, there
are learners from other African countries, their stories can enrich the learning
experiences of the whole class and enable them to make valuable contributions to
the lesson. This kind of activity can be a good introduction to social issues.
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Find out where all your family members are from. Write their names
on the map.
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your family

N Many people choose to live in ploces
other than where they were born. Some-
times they want to experience a different

s ploce and hope for better opportunities,
People can move for work or school,
Drought con force people to move to o
place thot s less affected. Sometimes
they nead to flee from their country.
Pouerty, war or unjust lows are more
reqsons people leove their countrias.
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LO 3 Exploring Issues

Even at this level learners are citizens, and should be enabled to appreciate and
engage with social issues especially if these are presented at a personal or local
level, rather than at a global level. These issues can include xenophobia, pollution,
racism, poverty and should be linked to an appropriate leaarning area content.

Learners appreciate the impact of development on poverty and environment. They
work critically with issues.

Racism in the world
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Intermediate Phase

The life orientation learning area offers rich opportunities for learners to come
to terms with their identity, and an acceptance of themselves and others. They
can also learn to take responsibility for their physical and emotional health, and
develop social understanding and skills that could ultimately lead to a more
peaceful co-existence.

Differuncy (:,
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LO 1 Health Promotion

The right to health is a constitutional right. As with all rights, learners also need to
appreciate and accept the responsibilities that are entailed. In this outcome the
focus is on physical health and safety.

Issues of physical safety include awareness of HIV and Aids, violence, rape and
physical abuse. The Rights of the Child include these rights and it is important
that learners have a knowledge of these, as well as support in accessing them.
A democratic approach to teaching requires teachers to be more learner-
centered which will make the class a safer place for learners to deal with issues of
personal safety.

A healthy and safe environment is also part of the Bill of Rights. Learners can learn
about safety in their environment, but they could also be challenged to deal with
issues of environmental safety at a community level e.g. by writing to a factory that
pollutes the local river, or asking local industries to fence a park in the community.

CHOICES

Life Skills Board Game

NUMBER
CARD

CHANCES OF PLAY

34
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Life Skills Board Game
QUESTION
CARD

CHOOSE A HUMBER
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LO 2 Social Development

Ideally a democracy based on a culture of human rights requires citizens who are
aware of their own value and worth, and respectful of the dignity and value of others.
Learners are citizens, and as such need to belong and contribute positively to
society. Learning materials that challenge stereo-typing, especially gender stereo-
typing, can be used in class to develop an awareness of stereotyping, prejudice
and racism.

Learners also develop skills and awareness that will enable them to make
appropriate choices in relation to peers and peer pressure. This outcome provides
an opportunity for reaching an understanding of shared values and social behaviour
that develops healthy community life. This includes a tolerance and appreciation of
cultural and religious values and practices. If you have children from a wide variety of
backgrounds and faiths, you can tap from their knowledge and experience in class.
Inviting people as speakers is another way to broaden the social understanding of
the learners in your class.

Discussion sheet

take, take, what do they give
back to our country, | am sick of be-

95—
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As a teacher, you may find that your own knowledge and preconceptions are also
challenged. Be open to challenges that learners bring, and be willing to learn too
from your rich environment. Be aware that the learners’ experiences of their faiths
and cultures may not fit with your preconceptions — allow learners to speak for
themselves.

\ﬁ/\ A A e

LO 3 Personal Development

It is easier to engage with difference if one has a clear sense of oneself, and one’s
values and beliefs. This awareness need not be rigid, but if it is clear, one is less
threatened by difference and more able to adapt if necessary. In meeting this outcome,
learners develop a strong sense of self-esteem. Teachers can provide opportunities
for learners to experience acceptance and affirmation. The Constitution talks of
healing the injustices of the past, and part of personal development is providing
opportunities for self expression and healing. Learners develop empathy and an
appreciation of each other’s value.

L
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Many educational materials present a stereotypical view of the family. They assume
that most parents are married, and live a middle class life in suburban settings.
This is probably true of only a small percentage of your learners. By selecting and
using a wide variety of family types and treating them all equally, you can affirm the
experiences of all the learners in your class.
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Teachers can consciously teach learners about mediation, and peacemaking,
problem solving and anger management. Good materials can be used to explore
issues that arise in the school context and in broader society. By dealing with
real issues while teaching towards the outcomes, teachers and learners become
a means for social change and can acknowledge that such change begins
from within.

1 Pf/ﬁcﬁ, mﬁkﬁﬂ‘& tﬂlk QbOUt 12‘

it it on the table. Say how your Feel. Name the
probilem.

Explore o LR Jriee dolwn

Gie~m M Cele fforence -'Q:

WOTE RATIATE R

Celebrating Difference, page 50

Ny Teach problem solving strategies and use them yourself in class to resolve
>N~ interpersonal difficulties as they arise. Identify issues in the school and use
W these strategies to find constructive ways of dealing with school problems.

These skills can be transferred to life by teachers and learners alike.
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LO 4 Physical Development and Movement

Exercise and movement also contribute to a strong self-image, and the health
of learners. Team sports give learners an opportunity to appreciate each other’s
strengths while co —operative games develop an understanding of interdependence.
However, as learners who are less able physically need to feel included in movement
and physical activities, you should place more emphasis on participation and
developing ones ‘personal best’ than competing with the group.

99
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Mathematics

Mathematics has traditionally been seen as a ‘hard science’, and, as such, teachers
assume that there is little room for debate. However, we need to acknowledge that
Mathematics too is also a growing, changing field of study and that it too may
change. In addition, we need to be aware of how mathematics is used in daily life.
The arms industry and space travel are two areas that have sparked mathematical
progress and development.

LO 1 Numbers, Operations and Relationships

In the past, too often, we assumed that numbers and mathematics are from Europe
and that males are better with numbers than girls. As human rights educators, we
need to challenge these stereotypes. Look out for materials that show the origins of
number systems in the Middle East and also show that out base 10 system was also
used in Ancient Egypt. By presenting mathematics within some historical context
and integrating it into other learning areas where appropriate, we make it practical
and relevant to a wider range of learners.

Human rights education aims to create access to education for all learners, and
to cater for a range of learning styles. The traditional approach to mathematics is
abstract and formulaic. By selecting activities that lend themselves to a number of
methods and approaches, you create opportunities for more learners to succeed.

Mathematics can be used in social contexts to calculate what would be fair. A good
number sense and understanding of basic operations enables learners to see the
relevance of calculation work.

Word problems are frequently about people in gender specific roles e.g. mother
works out how much material to buy and the shop keeper works out his stock.
Select, or develop, materials that challenge these stereotypes.

Also keep the classroom culture co —operative and supportive, as intense competition
does not help learners who are struggling, and may encourage them to opt out of
Mathematics.

Mathematics is frequently used to exclude learners from professional and scientific
careers. As many learners as possible from as wide a range of backgrounds are
required to create equal access for all learners to higher education. In a democracy
in which citizens are required to participate actively, confidence with numbers and
basic mathematical operations is necessary for citizens to question and challenge
policies where needed.

ll-
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LO 2 Patterns, Functions and Algebra

Learners can appreciate patterns in social and cultural contexts. Keep a look out for
‘indigenous maths’ activities. Many of these show ways in which cultures other than
European ones worked with mathematical patterns in their art and culture, and also
that early economic systems were based on algebraic functions. Some examples
include: basket weaving, hut patterns, sand drawings, Egyptian architecture and
musical rhythms formulae in social, developmental and environmental contexts.

Children who find basic number work difficult, often find working with patterns
rewarding since this pattern work appeals to learners with different learning styles
from those who enjoy working with numbers. Since patterns are mathematical, they
create access to mathematics to a wider range of learners.

Stories of Africa, page 17

\ 7 Ask learners to bring cultural objects that have patterns on them. Make a
_\Q’_ display in the classroom. Set some tasks and activities that help learners to
" ‘see’ the mathematics in the patterns. Examples of ethno-mathematical objects

include: baskets, pots, beadwork, drawings etc.

LO 3 Space and Shape

This aspect of the curriculum works with transformations of shapes, and with three
dimensional shapes. This lends itself to working more concretely than traditional
2 dimensional geometry allowed. Draw on the learners’ experiences of movement
and shapes in their contexts to give this aspect of mathematics a concrete richness,
and use cultural objects like drums, traditional fabric print, bowls, etc.

By working with perspective, learners can appreciate that there are many views
and that perspective affects ones’ perception. This can be linked to life orientation
where other aspects of perception, and perspective, lead to conflict and prejudice.

=P L7 e
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LO 4 Measurement

This learning outcome exposes learners to units of measurement. Learners can use
measurement to appreciate issues of social justice, development and environmental
impact and they can compare different measures to establish fairness and justice.
Measurement is frequently taught as comparing quantities and price, but this
concept can be extended to social aspects like income per household, distance to
school, time for play and homework, etc.

Measurement, too, is assumed to be a western phenomenon. By selecting materials
that show the history of measurement, you can illustrate both the basic concepts
of length and the need for standardization, while illustrating a range contexts
for measurement.

Measurements

Here are the measurements that will accommodate
wheelchair users.

Doors, windows, lights & tables

e Doors should be at least 900 mm wide.

e Corridors up to 15 m long: 1100 mm wide
Corridors over 15 m: 1500 mm wide

¢ Windows should be 800 mm from the floor.

e Light switches should be approx 1000 mm from
the floor

®* Plugs should be 460 mm & 600 mm from the
floor.

e Tables should be approximately 750mm -
800 mm from the floor. With a depth of 550mm
and width of 1200 mm.

How wheelchair friendly is your school?
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LO 5 Data Handling

This learning area offers rich potential for exploring issues of fairness and equity.
By tabulating and graphing their findings, learners can show areas of injustice. For
example a survey of family types may illustrate that a stereotypical family is not the

norm. Learners can appreciate and be critical of the purposes for which data is
collected e.g. to illustrate issues of social justice and equity.

Life Orientation
(Y
0

Link a survey to a lesson on issues of inclusivity. Groups can set up surveys to find out about
their class, school or community. Questions could include many areas of inclusivity. e.g.
language, ability, family type, hopes for the future, concerns, birth place, community needs,
etc.
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In this learning area, learners are exposed to a broader range of technological
processes by acknowledging indigenous technologies and the need for technology
that is appropriate in a developing society. Because technology impacts directly on
the lives of people for better or worse, it is a human rights issue. It can be used to
improve the quality of life, but can also lead to job losses and to broaden the gap
between rich and poor.

LO 1 Technological Processes and Skills

Technology’s major purpose is to simplify the lives of people and assist them in
meeting their needs. Part of the technological process is to identify needs, and if
this is done with awareness of broader social issues, technology can be employed
to deal with problems of providing access to basic human rights.

Communication and team work are central to developing technologies. Learners
develop an appreciation of the value of co-operative work, as well as some ways
of overcoming difficulties. They appreciate the role of communication in working to
meet a joint goal.

LO 3 Technology, Society and the Environment

While technology has the potential to overcome environmental and health problems,
e.g. by replacing coal and wood stoves with cleaner, more sustainable sources, it
can also lead to environmental degradation, by using natural resources such as land
and water. These issues can be explored by linking technology to natural and social
science learning outcomes.

This learning outcome offers the opportunity for learners to explore and appreciate
the extent to which indigenous technologies are appropriate for their environment.
This challenges the view that all technology is Eurocentric in origin and design.
Problems of simply transporting technologies from one context to another also
reinforce the notion that, and solve problems within a context where, resources and
their social contexts are unique.

This rondavel has a bed-sitting reom, a kitchen area and bathroom, all
with plenty aof light from the six windows
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At an initial glance natural science is often seen as hard fact and, as such, not related
to human rights. However, if one looks in more depth at the purposes for which
natural science is used, it has a direct influence on the lives of people. Economic
activities like farming and industry are based on biology and natural phenomena.
Science, like technology, can be used to promote environmental, social and
economic development as well as to hinder it. Teachers can alert learners to issues
related to the scientific content they are studying.

LO 1 Scientific Investigations

This outcome requires learners to plan and conduct scientific investigations.
Although most investigations at this level are harmless, it is worth making learners
aware of ethical issues around experimentation, e.g. experimentation involving
animals, genetically modified foods, drug testing and toxic waste,etc.

LO 2 Constructing Science Knowledge

Scientific investigations can be tied to dealing with social and environmental issues
in social science. Help your learners to approach science critically. Select materials
that help them to see that science is not neutral. It has been used to meet the needs
of business and the wealthy without sufficient consideration for its impact on the
poorer sectors of society. Learners can approach scientific knowledge critically,
and apply this knowledge to solving social and environmental problems.

LO 3 Science, Society and the Environment

Use materials that illustrate the contribution of various cultures to scientific progress.

These materials should recognize and affirm local practices as scientific, even if
these practices are not ‘high tech’ in their approach. This helps learners to evaluate
science within the context in which it is used, and not to be overly impressed or
intimidated by highly complex scientific methods.

At this level, a range of projects that deal with social and environmental problems
can be developed such as recycling organic waste to enrich soils, identifying alien
vegetation and appreciating its environmental impact.
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Creating economic opportunities and developing learners’ entrepreneurial skills
are seen as a means of poverty alleviation. However, history has shown that not all
people have equal access to such opportunities. This learning area can assist in
creating access. However, issues of inequality arising out of the legacy of apartheid
and rooted in economic systems can also be explored in this learning area.

LO 1 The Economic Cycle

The economic cycle examines the flow of money services and resources in the
economy. Learners can appreciate the role of employment in relation to social needs
as well as the potential for exploitation. Discuss the role of trade unions in the labour
sector, as well as the children’s rights in relation to labour.

Learners, even at this level, are consumers of goods and services, and can be
challenged to be active consumers, who challenge exploitative advertising
or prices.

Learners also need to appreciate the role of government’s use of taxes and the
citizens’ obligation to pay taxes. As tax payers citizens have access to information
about government spending and have a responsibility to ensure that money is
properly used. The role of government can be explored in creating equity and
overcoming the inequities of the past.
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interest must be paid on loans, meaning less money 1s available
other things.

[] Individual tax

B Import tax
Bl Excise (‘sin') tax
Vat

Property tax

[C] Corporate tax

1999/2000 tax revenue: R193.9 billion

[] Education

B Interest on debt

B Security

O] Pensions
O] Transport

[ water

[ Housing

B Parliament

1999/2000 expenditure: R216.8 billion

Parliament and the Budget‘
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LO 2 Sustainable Growth and Development

Learners appreciate that the inequalities of the past, especially extremes of wealth
and poverty, need to be addressed. Link issues for the technology and social
sciences learning outcomes to explore the delicate balance between economic
development, and health and environmental influences.

Encourage learners to participate in entrepreneurial days and events where one
of the criteria for evaluation is sustainable development and socially responsible
activities. Similarly, learners should feel confident to challenge irresponsible business
initiatives in their communities e.g. by writing to local businesses and municipalities
about whether a shebeen licence should be granted to a tavern located at the school
gate, the local council about the location of a taxi rank next to a park where children
would frequently play, etc.

LO 3 Managerial, Consumer and Financial Knowledge
and Skills

Economic freedom is guaranteed in the Constitution. To make the most of this
right, citizens need to be able to manage their time and resources appropriately
and responsibly. Similarly, consumer skills enable learners to spend wisely. Assist
learners by analyzing marketing messages critically, and discussing ways in which
they can appreciate value. Youth are particularly likely to be trapped by advertising
that exploits their need for approval, by offering images of success and wealth.

LO 4 Entrepreneurial Knowledge and Skills

By providing necessary services and employment, entrepreneurs can make a
valuable contribution to society. Learners can develop entrepreneurial opportunities
in communities to meet community developmental needs. They can facilitate
pride in local communities and develop local skills and industries, thus developing
communities at a local level.

This potential needs to be balanced against the potential for exploitation
that keep communities trapped in poverty. Learners learn to be critical of
economic activities.
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Arts and Culture

Arts and culture is strongly aligned with issues of identity, self-expression, healing
and social comment. All cultures express their identity through art and cultural
expression. Culture is also dynamic and changing, and represents or comments on
personal or social change.

LO 1 Creating, Interpreting and Presenting

Freedom of expression is one of the rights in the Bill of Rights. This allows citizens
to express themselves freely on anything about which they feel strongly, provided
it does not infringe on the rights of others. Expression, through any of the art forms
referred to in this Learning Area can be healing. Learners may be encouraged to
express their feelings about issues of identity, or painful experiences of discrimination
or abuse. Because this Learning area uses a variety of modes of expression, it
caters for a variety of learning styles. Learners who struggle to express themselves
in words may find healing outlets in less verbal activities, such as dance or art.

Appreciating each other’s cultural experiences can build friendships across social groups.

109
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The use of cultural expression from a variety of cultures or social settings can
develop the understanding and insight of the whole group into experiences other
than their own. This offers an opportunity for learners to engage in an open and
mutually respectful dialogue. The fact that artistic expression does not, have only
one right way, also allows for interpretation.

Learners can also use the art forms in this learning area to express their feelings
about social issues. These can include racism, xenophobia, poverty, pollution, war,
the desire for peace, crime, drugs, etc. This aspect of art and culture can be linked
to social sciences and life orientation, to deepen and personalize the learner’s
understanding of social issues.

Learners can use art to make a statement about social issues.
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LO 2 Reflecting

Learners can explore and reflect on a variety of music, stories and art forms in
different cultural contexts, both past-present.

Reference: manifesto on values, education and democracy

Learners can research traditional and modern music that reflect their cultural heritage.
Encourage learners to appreciate a variety of cultures and music styles.




Intermediate Phase

112

LO 3 Participating and Collaborating

Learners can work collaboratively, showing mutual respect, problem solving and
appreciation of differences. They can work as a team towards a larger goal.

Valued Citizens Educators Guide, page 46

Some art projects require learners to work collaboratively
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LO 4 Expressing and Communicating

Learners can exercise freedom of expression creatively and responsibly. They can
use art forms to deal with personal experiences, and social and environmental
issues. They can affirm their dignity and inherent worth.

Reference: Educating for our Common future

\l/

N A~~~ | Learners use a variety of art forms, including collage and multi media forms, to reflect their
XS | feelings and to make statements about their personal response to experiences.




Integrated
LOs and ASs

Grade 6

Language
LO 1 Listening
AS: 2,5

LO 2 Speaking
AS:1,2,3

LO 3 Reading and Viewing
AS 2, 4.

LO 4 Writing
AS 1,2

Mathematics
LO 5 Data Handling
AS: 1, 2, 3.

Geography
LO 1 Geographical Enquiry
AS: 1

History
LO 1 Historical Enquiry
AS:1,2,3

LO 2 Historical Knowledge and
understanding
AS:1,2,3

Life Orientation
LO: 2
AS: 2

LEARNING ACTIVITIES

Preparation
Where are we from?

Learners find out where their families originated from. They
collect the names of places, the approximate dates of moving
and the reasons for moving.

Lesson 1

In groups, learners tell the stories of their families moving. Each
group records the places and names on a work card, or map.

Each group collects the information on why people moved on a
work card. They then collect the data from the other groups.

Lesson 2

Each learner constructs a bar graph, showing the reasons for
moving.
Lesson 3

Learners develop a time line showing when families in the
group moved. They talk about events that were happening at
the time and record them on the time line

Lesson 4 and 5

The group chooses one of the stories of moving home to
dramatise. They talk about some of the feelings associated
with having to make friends. Encourage them to use languages
and gestures from different cultures where possible. You may
need to talk about racism, and xenophobia in introducing

this activity.

Lesson 6

Learners read a poem about diversity, and discuss the
advantages and difficulties associated with diversity in their
groups. In pairs learners write their own poems about diversity
Extension:

Ask learners to look out for articles in the news about places
in the world where there is drought, war or poverty at the

moment. Find the places on the maps of the world & talk about
the kinds of experiences the people have as a result.




DETAILS OF ASSESSMENT

Assessment activities
Peer Assessment:

Learners evaluate the quality of the
information: Does it include place names
and dates?

Group Assessment

Do learners listen and respect each
other’s stories?

Is the information accurately recorded?
Group Assessment

Is the information recorded systematically
and accurately?

Individual Assessment

Is the graph accurate, and the scale and
axes correct?

Individual/ group
Assessment

Are the dates correctly recorded?

Does the learner reflect a sense of the
time and events at the time?

Individual and Group assessment

Are the presentations well prepared?

Do they display empathy?

Are A range of communication styles &
languages used?

Pair assessment

Do the poems reflect issues of diversity?

Have the learners used poetry
convensions?

Reflection:

BARRIERS TO LEARNING

Lack of resources

This may be overcome by using the oral
histories of people in your community.

Contacting local newspapers and libraries,
collecting material well in advance

Using the resources in the Box. Different
groups do different tasks if there are no
photocopy facilities

The problems caused to visually impaired
learners

Group members and the educator assist

Language
Use of a variety of resources of varying levels
of difficulty. The whole group assists

Insufficient diversity

All learners should identify with these role
models — select the stories about

¢ What were the highlights of these lessons for you?

¢ What were the highlights of this lesson for the learners in your class?
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RESOURCES

Oral histories

Celebrating difference work
card 7.1 & 7.2

Map of South Africa

Celebrating difference work
card 7.2

Graph Paper if possible

Long strips of paper

Celebrating difference Work
card 7.1. The crayon box
that talked

Newspapers
Radio & Television

e Was there anything particularly interesting, concerning, challenging or exciting
that arose during the course of the lesson? (for you or for the learners)

e What do you think you can use again?
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When thinking about learners in this phase, we need to consider that, despite
the many life experiences that learners bring to the learning situation, the goal of
education is to provide access to opportunities to maximize the benefits of their
experiences and explore the possibilities they present. On leaving school, learners
are required to function as responsible adult citizens, parents and leaders in the
community. Some learners will go into the Further Education Training (FET) phase
of formal schooling, while others will follow any of a wide variety of options, or
find informal ways of making their livings. With this in mind, we shall examine the
developmental theories to find appropriate ways of developing adults who are:

‘responsible, committed and caring planetary citizens, citizens with sufficiently
informed problem awareness and adequately reflected value commitments to be
contributors to a global society that honours human rights’.

Reardon, B, 1994. Human Rights Education: an essential teacher preparation

Teacher Education Quarterly
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Social and Emotional Development:

Many learners are:

¢ dealing with issues of identity: ‘Who am [?’
¢ developing a sexual identity

e wanting to make a difference

e developing a set of ideals

¢ rebelling and experimenting

Human rights education can help learners:

¢ to develop socially congruent and desirable ideals
¢ to challenge society constructively

¢ by supporting them in self-exploration

Cognitive Development

Many learners:
¢ are able to work with abstract concepts such as
Human Rights, Justice and Equity

¢ can be helped by human rights education, which
provides practical activities for them to develop their
understanding of:

» concepts such as justice and equity, and

» moral development

Moral Development

Learners see ‘Right Behaviour’ as:
e maintaining social order

¢ doing one's duty

e respecting authority

Learners are developing:

e their own moral values and principles

e awareness of the relativism of personal values
¢ procedural rules for reaching consensus

e personal values and opinions

e an appreciation of laws for social utility

‘Right’ is defined by the decision of conscience in accordance with self-chosen
ethical principles that appeal to logical comprehensiveness, universality and
consistency. These principles are abstract and ethical. At heart, these are the
universal principles of justice, of the reciprocity and equality of human rights, and
of respect for the dignity of human beings as individual persons.



Adolescence

Ages 12 -14

Senior Phase

Natural rights
Rule of law
Justice
Equity
Security

Global
responsibility

International law

Interaction
among nation
states

Understanding other
points

of view

Making decisions and
choices

Agreeing to disagree

Citing evidence in
support of ideas or
positions

Using print and
electronic

sources to acquire and
share information

Questioning public

officials, experts and
others Gathering
information from

officials and agencies

Senior Phase

Ethnocentrism
Xenophobia

Racism and
sexism

IgnoranceAuth
oritarianism

Cynicism
Powerlessness
Hunger

Colonialism
Aftermath of
colonialism
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Regional
Human Rights
Conventions
(African

Charter on
Human and

Peoples Rights)

UN Conventions
and covenants

Civil and Political
Rights

Economic, Social
and Cultural
Rights;

Elimination of
Racism and
Discrimination

By keeping the ideals of society and personal values in mind, Human Rights,
Inclusivity and Social Justice can be infused into the curriculum. Issues of human
rights are best included in the curriculum in places where they fit naturally into the
knowledge and skills in existing learning areas, so that the integrity of the content
and the skills remains intact. In many cases, infusing social issues into learning
materials brings meaning and vitality into these learning areas.

The following discussion illustrates ways in which the criteria of each learning and
assessment area can be used to integrate Human Rights, Inclusivity and Social
Justice into your lessons:
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Learning Outcome 1: Listening

By using standard and non-standard forms of language, learners will develop a
sense of appreciation for a variety of communication styles and languages, and will
be helped to appreciate when it is necessary to use standard forms. By focusing on
the non-verbal messages together with the verbal, they will also develop a ‘listening-
to-understand’ attitude. By exposure to many viewpoints and experiences, learners
negotiate meaning and comprehension as they reach a richer understanding of an
issue, and learn to respond with empathy to the thoughts and emotions of others,

and appreciate viewpoints other than their own.

I've learned Listening is more
that | need to listen. difficult than we think. We
| need to hear what have to be active in our
the other person is listening. Good listening,
saying. like any skill, takes
—T e practice.

. We need to . -
describe our feelings and \ESENEREH It's important
let others describe theirs [EERIEN  not to blame the
- even if they're really MSEEET Y other person. It makes Jlgreace
angry. them defensive. We should

I think 1" admit our mistakes.
we need to be able Admit when we're

to put ourselves in the
other person's shoes
to show empathy.
We need to Y
remember the Rules
of Fair Play. And we
always need to respect A
the other person

bl [

. N R :' .
N ’i'gh’rsil"'____

We should also
be aware of our

1 body language and /5
i expressions. 8
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Learning Outcome 2: Speaking

In meeting this Outcome, learners can use more than one language, act in culturally
appropriate ways and code-switch as necessary. They must resist name-calling
or derogatory language and can challenge this if it occurs. By using a range of
registers and language varieties, learners can communicate in different contexts
and use standard forms of spoken language where appropriate. In interactions,
learners express themselves in non-confrontational ways.

3 With a partner read the next scene,

The friend who is supposed to give you & ride home ia
drunk and you don't feel safe driving with him, He says
that he is fine to drive.

4 Using the table of options as a quide, fill in your own assertive responses
{in the third column],

What to do | What to say Say it like this ...

Explain your feelings | [ feel frustrated when. .. You say it like this...
and the probifem I feel unhappy when...
| It huirts me when...
et like it when., ..,

Make your reguest I'would like it berter if.. You say it like this...
Piease don'T...
Pwnsh you would,

L1

. Ask the other person | How do you feel abaut that? You say it like thit..,
| hoaw hesche feals Whert di o think?

I5 thay atright with you?

| Listen 1o the answer l The ather persan respornids. Friend says this...
Hedshe may try to persuade you
or get you off the ropic.

Refuse or delay No. i eeally mean no! | Friend says this...
Fm leaving!
I'd like to think ahout if,
Maybe we con talk later,
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Learning Outcome 3: Reading and Viewing

Learners are able to recognize and challenge stereotyping in film and literature.
They appreciate linguistic features of a number of languages. They critically accept
the existence of a variety of world views and representations of people in fiction
and non-fiction. Learners respond with empathy to the thoughts and emotions of
others.

1 Show the video and discuss the questions (10 minutes)

@ Show video excerpt - we see Dudu talking to Sergeant Mkonza. Her child, Sella (11 years
old], was abused by a neighbour, Thato. The sergeant says he does not have enough
evidence to prosecute Thato, The police have investigated, but Sergeant Mkhonza tells
Dudu that although they believe Sello when he says he was abused, they do not have
enough evidence to prosecute Thato. It would be Sello’s word against Thato's word.
Sergeant Jake Mkonza really would like to see Thata convicted for rape. but he cannot
arrest him without sufficient evidence.

| Watch the video (10 minutes)

@ Show the learners the video excerpt. Lindiwe i a high school learner. She has
been having o sexual relationship with one of her teachers, Frank. When he ends
the selationship, she attacked his wife, Lerato, This excerpt shows the caurt scene
where Lindiwe tells her story and is then sentenced.

Dear Diary,
| can’t pelieve +hat Frank says he doesn’t love

me. He is lying! | &know it is me he wants $o
i ‘Q be with ..
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Learning Outcome 4: Writing

In writing, learners are able to express and find acceptance of themselves. They
demonstrate an understanding of themselves and the world around them. When
participating actively in community and social life, learners are able to use writing
in ways that capture the expression and cultures, both those that they know, and
those of others. Learners can write reflectively about the thoughts and emotions of
others, and may also write about issues of social justice.

You are a court reporter. You have been following Lindiwe’s trial with
interest and you are now going to write an article on the story for the
newspaper. You interview Lindiwe and Frank as they come out of court.

1 In groups of four, each of you will act out ene of these roles -
reporter, Lindiwe, Frank and Mtsoaki,

| You start with Frank : Next you interview ,I Then you go to the

' and ask him these , Lindiwe - | $chool and interyiey
| Ntsoaki, Lindiwes

' questions - I
! | ® How do you feel | friend -

"L o What happened? i about what has !
I - Hm'i' d{) vou f'E'EI

| @ What have you I happened? |
thought about since | ® What has been the ' about what has .

| theincident? | ' hardestthingforyou? ' | happened? .
| @ Who do you think has ' ® What do you think are @ Are relationships !
I

peen affected by your the main issues? between leamers ang
teachers common in

actions?

|
1

! @ How have they been your schoal?
1

i

i
]
® What other kinds of :
Unacceptable sexyal
_bﬁ'hﬂll'iﬂul take plage 1
I your school? I
2 Using the information from the video and from your o ::?"i";ﬂre incidents like '
interviews, write an article for a newspaper. Think of s handled by the :
a title for your article, and how you will present the '
different points of view. '

3 Display your group's article in the class for everyone to
read and discuss.
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Dear Vanesga,

My boyfriend and | have been Seeing each
other for six monthe how. We have not had
Seéx Yet because we agreed that we are not

ready. But | can't stop thinking about it.

We are going to 4 party at the end of
term and | think maybe thic

will be a gpod
time to do jt.

Should | have sex with Khali|?
-Unsure

o :z:;f::; gtarted hanging ::1::::&
i g that drinks and s'n_mke.s .
e chang He's started beind rude "
o ﬁh?“gata ignores me and other tim e
ﬂmﬂﬂﬂ?&smm- One of the gang evet ?::mm_
o d agked me 0 90 home W -

’ Prl&:::::'ant to loge my guy, but can
help me with what to do?

_Worried and scared

Dear Vanesga,

lam 16 and [ haye hot had sex yet, Al my
friends teage me and call me nameg. Now
| have met 3 girl I really like and she hag
invited me to her house becauge her parents
are away. What should | do?
-Confused
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Learning Outcome 5: Thinking and Reasoning

Learners can express their own opinions freely and clearly, and can make choices
and justify them. Learners can also draw from general knowledge and other learning
areas to explain the stands that they take on social and environmental issues.

Learning Outcome 6: Language Structure and Use

Learners use language structures correctly in expressing their opinions in spoken
and written form. They participate in debates, and contribute actively in social
and cultural contexts and are also able to adjust their register and style to suit the
medium and purpose of their communication.

You are 16 years old, and for as long a5 you can remember, you
have wantad o be an actress. Al a party. you meet a man who
says he is a TV producer. He offers o organise a screen best for
you, and asks you fo meet him at a certain address nexd Satueday
afternoon. You ane very excited - but also a bit nervous.

theat you agree with this - but you don't feel ready 1o have sex
yoursel anyway. Your pariner stans pressuring you —
saying that you have been going oul for months now, and

Scenario
cards

There is anew boy in your class, who isnt really fitling

info the school. On your way home from school one day,

you &€ a gang of bays bullying him. You nofice the

same group giving him a hard time at break the nexd day. 5_
Whal would you do?

=

You have just moved into a new area, and are trying hard o fitin. A
group in your neighbourhood start being very friendly 1o you, and

you are graleful for that. You reaise quile s0on, though, that thisis a
gang. responsible for a number of rapes in the area, You don’l want

You hear a rumour that your pariner i HIV positive. You
have just started having a sesxual relationship. You ane
scared and angry. What would you do?

wearing revealing clothing. You have a beautiful new sho skirt you
were planning to wear o a party on ihe weekend. You don't believe
that shor skirts cause rape. You also don' wand the

comrmunity talking about you. What would do? 4

ou are really attracted 10 a particular girl at school But
she is not very popular, and you think your friends would
make fun of you if you ever started seeing her. What
would you do?

Your best friend has just found cul he is HIV positie. He
is shocked and scaned - bul he is also not teling his
qgirtfriend, and is having unprotected sex with her. Your
friend has 1o you alone, and has made you promise you
wouldn't fell anyone else, What would you do?
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Learning Outcome 1: Historical Enquiry

Learners are able to use a variety of sources such as photographs, letters, diaries,
laws, etc, to show different perspectives and viewpoints critically, so that they can
appreciate their own histories, and those of others. To justify a particular viewpoint,
learners use historical tools including time-lines, family trees, oral history, artifacts,
interviews etc, as ways of ordering, recording and documenting the past.




Senior Phase

Activity 8

How much do you know? Divide the class into four groups. Using
whatever resources are available, match the list of South African
historical events with the correct date on the timeline on the next
page. The answers are in the appendix at the back of this book.

BC 1. Hunter-gatherers inhabit most of Southern
1 AD Africa,
300 AD 2. Sheep, and later cattle, are introduced to
Southern Africa. Herding of livestock creates
1488 settlements.
1500 . Bantu-speaking crop farmers from Western
1652 Africa settle in Southern Africa
5 . Herders near Mossel Bay meet Partuguese
1658 explorers led by Bartholomew Dias, looking for
1688 fresh water for their ship.
1795 . 4000 British settlers arrive in Algoa Bay.
E . First democratic election in South Africa.
1803 South African War,
1806 . Diamonds discovered near Kimberley.
1820 . Khoisan establish themselves as a dominant
1834 group in the Cape,
. Slavery abolished.
1835 . Gold discovered on the Witwatersrand, and
1836 Johannesburg founded.
1860 . Mational Party comes Lo power.
' . Second World War.
1869 . First World War.
1879 . Great Depression begins.
1886 . lan van Riebeeck arrives at the Cape.
1899.1902 . First British occupation of the Cape begins.
2 Schoolchildren protest in Soweto.,
1910 . French Huguenot settlers arrive in Cape.
1912 . Zulu empire defeated at Battle of Ulundi,
1914-1918 Establishment of the ANC,
First indentured Indians arrive in Matal.
1922 . South Africa withdraws from the
1930 Commonwealth and becomes a Republic.
1930.1945 First slaves imported to the Cape.
1948 - Sharpeville protests. PAC and ANC banned.
. Dutch resume rule of the Cape.
1956 . Freedom Charter signed.
1960 . Second British occupation of the Cape.
1961 . White women get the vote,
. Durban founded.
1976 . South Africa formed inte a Union,
1994 Great Trek begins.
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Senior Phase

Learning Outcome 2: Historical Knowledge and
Understanding

Learners appreciate historical events, and the context in which they occurred. They
critically evaluate the role of leadership in determining the history of a society, and
acknowledge their own role in society and politics.

Learners have a critical appreciation of tradition and the ways in which it is dynamic
and develops within historical contexts. Learners engage with custom and tradition
with sensitivity, respect and openness to understanding practices other than
their own.

Learners appreciate the Constitution and democracy in the context of the past, and
demonstrate a critical awareness of its role in changing society.

Learning Outcome 3: Historical Interpretation.

Learners develop informed and critical approaches to government and political
structures. They are aware of social injustice and abuses of power, and appreciate
current and historical political events. They also participate actively in their school
governance and in broader society.

Over the year, collect from the news a number of articles that involve religious, ethnic or
racial violence. Date the articles and group them according to the region. Talk about how
situations change over time — some for the better, and others for the worse.

Geography

Learning Outcome 1: Geographical Enquiry

Learners appreciate that human needs and environmental concerns often conflict
with each other. Learners can research an aspect of social, developmental and
environmental issues in the region, to demonstrate a good general knowledge of
the social, political and economic issues that are currently confronting Africa.

History

Groups of learners select an African country that is in the news at present. They collect news
items about that country and prepare a short ‘TV programme’ that explains the issues in that
country, using maps and giving the history of the current issue.

Learning Outcome 2: Geographical Knowledge and
Understanding

Learners show a critical awareness of issues of fairness, equity and justice. They
appreciate the importance of social and economic rights, and balance this with
an understanding of the impact of human activity on the environment. They also
develop an understanding of sustainable development to meet the needs of
our society.
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Learning Outcome 3: Exploring Issues

As citizens, learners engage around social issues at a national level - issues such
as war, xenophobia, pollution, racism and poverty. They also acknowledge and
appreciate the impact that development has on poverty and the environment.

Activity 41

Read the following selected myths carefully. Do you agree with him?
Discuss your opinion in your group and write your conclusions in your
workbook.

Myth #1: War can bring about peace,

Reality: Peace occurs when we feel no danger or threat to ourselves, This
means having no enemies. As long as someone or some group somewhere in
the world hates me, I cannot be at peace, even if | build high walls and have
a gun for protection.

At the end of a war there is always at Jeast one loser, and losers have long
memories. Thus war never heals the division between enemies but rather seals
in fear and hatred.

Myth #2: Defeat the enemy and they will change their minds to think
the way you want them to think.

Reality: A defeated enemy may fear you but he will not like you. He will not
admit that he was wrong and you were right, or willingly take on your view of
the world — at least not freely and honestly. More likely, he will resent you for
overpowering him. Defeating someone is a very good way to make the next
generation of enemies,

Myth #3: War is the only way to resolve some disagreements,

Reality: If you really want a disagreement to end completely then there is only
one route — you have to find a way to agree with one another. You can only
stay at war if you concentrate on what you and the enemy disagree about. If
you start to focus on what you and he or she agree about, you will find it very
difficult ta shoot him or her.
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Learning Outcome 1: Health Promotion

Learners accept responsibility for their own health, including nutrition, sexual
health, HIV/AIDS awareness, violence, rape and physical abuse. This includes
demonstrating practical knowledge about agencies that can assist and ways of
dealing with the violation of their Rights. Learners demonstrate a critical awareness
of environmental factors that affect their access to their right to health, and examine
social factors, that contribute to substance abuse, such as peer pressure.
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Learner Outcome 2: Social Development

Learners are aware of their own value and worth. They appreciate both their
Constitutional rights and their responsibilities in realizing these rights for all, and
demonstrate a respect for the dignity and value of diverse people.

Learners express a sense of belonging in society, and positively contribute to
society through volunteerism, engaging with diversity and challenging stereotyping,
prejudice and racism. Learners appreciate the value of faith and demonstrate an
understanding and appreciation of a variety of religious practices.

* i've Told
I wan't have
a 508 of mine
vl

Now you think about
thot on your camp, heyl,
{osest

egve gone:

walk with you.
Lindt

¥ou think
gu're so perfect!
¥ If you were iy Iurnd_ Palesa, : .:;L.-;;:II' L-II: ot
W o Igu ralk to the disciplinary 1o
y you 1o g
'.'f.lﬂ'.m'.l.lﬂ‘ You .g
pudu, that's not .
prue, but | can't 1:!.Il‘.I
about it How ey

And how many bimes
hawe | todd you not to
Lot her dress lee o
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Learner Outcome 3: Personal Development

Learners develop a strong knowledge of self and are able to resist peer pressure.

They are aware of the power of self knowledge and its role in personal and other
relationships. Learners are aware of issues of justice and injustice in relationships
and can clearly articulate their values. They use skills of problem solving, peace-
keeping and mediation to deal with conflicts in their daily lives.

The preamble of the Constitution encourages all people to develop their potential,
and learners learn to use study skills and methods to further their unique potential.

| have the power

We share power evenly

She/he has the power

BEHAVi®URS

Criticiam |

| () Does this person

. Physzical violence ||

|, | () Dpas this persan |

| [T call you names ta.q. idiat, || [ theow things around?

corw, frak)?
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Learning Outcome 4: Physical Development and
Movement

A democratic society is one in which citizens feel a sense of equality and belonging.
Part of this requires the development of a healthy body image and a knowledge
and appreciation of one’s self. Learners can participate in adventure programmes
or activities to achieve these goals, so that they can improve and maintain their
personal fitness. Learners also learn to play and work fairly and ethically in
team activities.

real issue here
is that Tanya is

advenmre afraid. Anyone
stuff. | " be afraid,

L Hey guys,
What rubbish are you
[ talking now? Of course
girls can do it.

" She's right, you know. This has nothing to do
with being a boy or a girl. Anyone can be
scared of heights: boys and girls.

Tanya,
Il come back
and get your
rucksack.

' you'll be fine!
Just don't look

*‘m
‘E.(ﬂ Pf’;%,

Wi .\‘.'
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Learning Outcome 5: Orientation to the World of Work

As part of developing our full potential as individuals and citizens, learners explore
career options, and prepare themselves for life-long learning. They find fulfillment in
work and develop the skills necessary to enable them to work productively for life-
long learning, e.g. in areas such as planning and time management.

When | was your " S gn'._‘T“-
age, | had a similar byt
challenge. The choice L o e o

| made changed | come from

my life .. a community
in KwaZulu-Natal

| saw so many
people suffering
as a result of the
violence. | wanred

where there was a lot of y == (o help them.

violent conflict, Many of my 8 i : ]l | didn't want to
Jriends were involved. | was S o = famdf fight. | didn't
always under pressure (Sl want to take
to take part. 8 sides.

If you're not with us,
ou're against us!

One day | saw the 1 P ol Of course,
Red Cross helping —— ) : my friends
the victims - people S g didn't

on both sides. s A oL B ual o understand.

| saw this as a way L) L3 ' They were
of helping my = e i angry that
community without Frria - i | refused to
taking sides. So | . take sides, to
became o Red Cross - gk fight. They

volunteer. { X = mocked me.

Many manths later, there That was when people started
were terrible floods in 1 to respect my decmun. They
the area Homes were ; A i - »

washed away. As a Red YIRS g = | choice out of weakness. It took
Cross volunteer | helped B 4% : ) - courage and commitment,
distribute blonkets and . f
ﬁ:?ﬁ;h;ipfd“;:mﬂm' might lose a friend.

: Inr. TR , = But, | think you must
mocked me - and their - G = : believe in yourself,
enemies. . [

believe in your
choices.

Learners do not have to choose these particular careers, but should use this activity
to reflect on their personal values as factors that would influence how much they
would enjoy that particular career.
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Mathematics

Learning Outcome 1: Numbers, Operations
and Relationships

Learners can appreciate that African knowledge systems contributed to
mathematical development, and thus challenge common perceptions that
Mathematics is European in origin. They can also be given problems in contexts in
which to challenge gender stereotyping that sees mathematics as a boy’s domain.
Learners are encouraged to work mathematically in a variety of practical and abstract
contexts, which allows access to learners who might understand concepts more
easily in different ways from the standard, stereo-typical methods. These contexts
can be practical, creative and/or collaborative.

Learners can be encouraged to see mathematics as a means of addressing issues
of fairness, equity and justice. In this way, learners will also develop a critical
awareness of the role that mathematics plays in society.

Learning Outcome 2: Patterns, Functions and Algebra

Learners can appreciate patterns in social and cultural contexts, such as basket
weaving, hut patterns, sand drawings, Egyptian architecture, musical rhythms,
etc. Select and develop materials that provide a mathematical challenge that is
appropriate to the curriculum content, to demonstrate a level of complexity that
challenges assumptions that traditional societies are ‘non mathematical’.

Learners use problems-solving and formulae in social, developmental and
environmental contexts.

Learning Outcome 3: Space and Shape

Learners come to appreciate the mathematical elegance of cultural objects like
drums, traditional fabric print, bowls, etc. They also work with perspective and
optical illusions to illustrate that different viewpoints lead to different perceptions
of the same shape.

Learning Outcome 4: Measurement

Learners measure physical, social and economic phenomena differences to inform
their thinking about issues of equity and justice.
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Here are the measurements that will
accommodate wheelchair users.

Ramps

N/ Learners use these measurements 1o Vertical height of ramp | Maximum gradient
S A~ « P »
- — | evaluate how “wheelchair friendly
FA YRS . . Less than 100 mm 1:10
their school is. They suggest ways of
improving accessibility. Less than 250 mm 120
Less than 500 mm 1:16

Greater than 500 mm 1:20

Ramps may not be more than 12 m long
without a landing.

How wheelchair friendly is your school?

Show how you would make
your school accessible

11 {br,i!".u W g
W QG‘

Svioiher AR 4 Gy
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Learner Outcome 5: Data Handling

Learners use data to explore issues of fairness and equity. They collect this data
and graph their findings to illustrate areas of injustice in society, or in the impact
of human activites on the environment. They also develop a critical approach to
surveys and opinion polls, as well as questioning how this information is used. They
are encouraged to ask questions like:

Who wanted this data?

Which questions are not addressed by this research?

FYYVN
A
A

The government of the day
is the majority (The Red
political party in this drawing).
Yellow and Blue are the

opposition because it has

more seats than Blue.

Constituency-based system The same area under proportional
representation

Representation in
Parliament

| B BLUE Representation in Dijl
O YELLOWY Farliament MNo.ofVotes 9 &

O
I
|
_ B BLUE : ]
L]
5

Proportional representation results in a fairer allocation of seats in
Parliament, but MPs are more accountable to their parties than
the voters in a particular area.
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Technology

Learning Outcome 1: Technological Processes
and Skills

Learners identify social, environmental and economic needs within their community
and broader society. They also need to develop skills of communicating and working
together in a team, to reach a goal to which all have agreed.

Learning Outcome 2: Technological Knowledge
and Understanding

Learners evaluate the effectiveness of their designs against a number of criteria.
Learners develop critical and evaluative skills that can be broadly applied to issues
of social justice and environmental issues, and are frequently required to work in
project teams that draw on the diverse skills of team members.

Social Sciences

Discuss ways in which the technology available to people at different times in history affected
the amount of manual work they had to do. Look at the kinds of work people did. When would
you say work becomes ‘exploitation’ ?

Activity 2

Imagine there has been a nuclear accident. Everything as we know it
has been destroyed. You are one of twenty-five people who have
survived the nuclear meltdown. You have survived by living in a
nuclear shelter with stored supplies of food and water. Finally, plant
life has begun to grow again. The few animals that survived have
begun Lo breed again. Your group wanls to be able to leave the
nuclear shelter and to go and look far other survivors. Complete the
following tasks in your workbook.

a) Design a shelter made totally of plant or animal material. It must
be portable, easy to put up and take down, and give enough
shelter against rain, frost and excessive heat.

b) Design equipment for hunting rhino, buck, rats, dassies and
snakes. Draw a diagram showing how each piece of equipment
works.

<) Do you think it was easy for the San and Khoikhoi to design
shelters, and to construct hunting equipment from natural
materials? Do you think you would survive if you had to do the
same now?

Under the Same Tree, Learners book, page 4
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Learning Outcome 3: Technology, Society and

the Environment

Learners critically evaluate the appropriateness of technology in relation to social
and environmental issues. They appreciate indigenous technologies, especially in
terms of their appropriateness within a social and environmental context.
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Ancestors of the modern Nguni and Sotho-Tswana peoples had the skills to work with
iron and other metals in about 1200. They were also able to mine copper, tin, haematite

and iron.
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Learning Outcome 1: Scientific Investigations

Learners develop an awareness of ethical issues around experimentation, including
experimentation involving animals, cloning, genetically modified foods, drug testing,
chemical warfare and toxic waste.

Learning Outcome 2: Constructing Science Knowledge

Learners critically approach science and its uses. They apply their scientific
knowledge to solving social and environmental problems. They may also become

aware of scientific prejudice.

No, PRoFESSOR.
NR. 7 s THE SOFT ONE, AND
Snow TYPE 8 IS THE oNE

THAT <AN KILLF




Senior Phase

141 ——

Learning Outcome 3: Science, Society and
the Environment

Learners appreciate the contribution of various cultures to scientific progress. They
recognize and affirm the local scientific practices from their own communities and
those of others, and evaluate science within the context in which it is developed
and practised.

Learners conduct scientific projects that will assist society in dealing with the social
and environmental problems that they face.

Cooking without electricity

Many people in Africa rely on wood for cooking. In many places, there are very
few trees that can be used for fuel, so people have to find other methods of
cooking food. One method of saving fuel is the ‘Wonder Box' invented by a South
African woman, Anna Pearce. The Wonder Box is a box with two cushions in it
The cushions are filled with polystyrene balls. Food s heated in a pot on a fire
until it starts to boil, The pot is then removed from the fire, closed with a lid and
put into the Wonder Box, The box is closed up, the cushions keep the heat inside
and the food continues to cook without any fuel,

4 The Wonder Box is a new version of an older idea called a Hay Box. Discuss
how you think the Hay Box worked. Try to make your own wonder cooker,
Llze it to cook some maize, rice or potatoes.

[ 7=\ | For more information see:
‘ | http:/fwww.up.ac.za/academic/phys/sunstove/index.htm

._ v 5 S0 A 15 50 813 & T 50 501 a MBS 50 52
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Learning Outcome 1: The Economic Cycle

Learners appreciate the role of employment both as a way of addressing social
needs, and as a way in which people’s needs can lead to them being exploited.
They demonstrate an awareness of their rights and responsibilities in relation
to employment practices, including their rights to protest and to freedom from
exploitative labour practices. They are aware of children’s rights and how these
influence labour practices.

Learners develop a critical approach to consumerism and marketing. This includes
challenging exploitative, biased or stereotyped messages in advertising.

Learners understand and appreciate the role of taxation and government in relation
to development, equity and justice. They also develop a critical awareness of
globalization and its impact on business practice.

Learning Outcome 2: Sustainable Growth and
Development

Learners appreciate the need to address the inequalities of the past, and mechanisms
through which this can be achieved. They explore the delicate balance between the
need for economic development and issues of health and the environment. They
evaluate the sustainability of economic developments in relation to community and
environmental pressures.

Learners may challenge irresponsible business initiatives in their communities.

Activity 23

Read these stories about Mandla and Michael, and write your
responses in your workbook.

1. Mandla has been working as a casual labourer in a factory, and has
recently been retrenched. He is 20 years old, has a Grade 9 education,
and lives in a room at the back of his sister’s house. Apart from his
clothing, TV and radio, he doesn’t own any assets. He has always
wanted to start his own business selling hot dogs outside the local taxi
rank. But he needs R5 000 to buy the hot dog cart, gas and enough
stock to last the first week. He has a good business plan, and everyone
agrees he is a hard worker, and will make a success of his life. His family
can't help him as they are also struggling.

a) Who else could Mandla approach for a loan? What would be a
reasonable rate of interest for an organisation or an individual
to ask him to pay on the loan?

You are a bank manager. Mandla has approached you for a
loan. Write a letter telling him why you will not be able to
lend him the money that he needs.

Design a short role-play in which Mandla and his sister discuss
their feelings when he receives the letter from the bank. \ 4\
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Learning Outcome 3: Managerial, Consumer and
Financial Knowledge and Skills

Learners develop and appreciate democratic leadership styles. They also critically
approach marketing and consumerism.

Learners understand the implications and limitations of the right to economic
freedom which is guaranteed in the Constitution. They develop skills for responsible
financial management and accountability, to enable them to develop their potential
through appropriate management of resources.

Learning Outcome 4: Entrepreneurial Knowledge
and Skills

Learners can identify and provide necessary services to their communities. They
can appreciate the need for both employment opportunities and development
within their community. They avoid exploitative practices, and challenge sexist or
racist advertising and marketing.

Michael is a 20-year-old University dropout. He lives in a wealthy area,
and his family is well off. He thinks he will try to sell hot dogs outside the
local sports stadium. He needs RS 000 to set up his business. Michael’s
father won't lend him the money, as he wants Michael to develop a more
mature attitude towards money.

d) Discuss Michael’s options. Do you think the bank will lend
Michael money?

e) Discuss the bank’s reactions to both Mandla and Michael,
assuming the bank decided to lend Michael the money. Which
person do YOU believe would be more likely to repay the
loan? Why?
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Senior Phase

Arts and Culture

Learning Outcome 1: Creating, Interpreting
and Presenting

Learners can present art, drama or music to explore or makes statements about
issues of human rights. They demonstrate empathy for people in situations different
from their own.

LO 2 Reflecting

Learners can explore and reflect on a variety of music, stories and art forms in
different cultural contexts, both past and present. They appreciate South Africa’s
diverse cultural heritage, and identify with some aspects of it in particular, or all of
it more generally.

Appreciate South Africa’s diverse cultural heritage

Learning Outcome 3: Participating and Collaborating

Learners work collaboratively, showing mutual respect, problem-solving skills and
an appreciation of each other’s differences, and the particular contributions each
can make to a group project.
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Group projects that draw on many
individual perceptions and a diversity of
views can be used to create a rich display
of perspectives.

Learning Outcome 4: Expressing and Communicating

Learners exercise their freedom of expression creatively and responsibly. They use
art forms to express themselves on a wide variety of topics, ranging from personal
experiences to social and environmental issues. They affirm the dignity and inherent
worth of all people.

Self expression can lead to inner-healing and a
deeper acceptance of one’s self and each other.
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Grade 9

Language

LO 1 listening

AS: 2,4

LO 2 Speaking

AS: 4,6

LO 3 Reading & viewing
AS1,3,4,5.6

LO 4 Writing
AS1,2,3,6,7

LO 5 Thinking & reasoning
AS 1,2,3

LO 6 Language structure
& use

History
LO 1 Historical Enquiry
AS: 3,4,5

LO 2 Historical
Knowledge &
understanding

AS:1,2,3
Life Orientation

LO: 2 Social
Development

AS: 5

LO: 3 Personal
development

AS: 3, 6

Preparation
What is Peace?

Learners find examples of peace or conflict in newspapers and
magazines.

Lesson 1

In groups they make 2 posters using the articles: one poster
talks about what peace is. The other explains what violence is.

Discuss in groups:

Are there more articles about peace or about violence? Why
do you think this is so? Write your conclusions on your
posters

Lesson 2 & 3
In groups do the following:
Each learner writes about a time they experienced conflict.

They swap their Conflict stories with another member of the
group. That person suggests a way the conflict could have
been solved.

Learners discuss their solutions in pairs. The first learner
writes about their own chosen way of dealing with the conflict.

Then the whole class discusses ways of handling conflict.
Lesson 3

Each group maps the road to the constitution by sorting the
cards into conflict and peace making. They prepare a Time
line showing the road to the Democratic South Africa.

Lesson 4

Learners refer back to the conflict posters they made in lesson
1. They identify social and economic issues that lead to
conflict or that could threaten peace. Each learner writes an
essay about one of the issues they have identified.

Lesson 5 & 6 (&7)

Divide the learners into groups according to the issues they
have chosen to write about. The groups come up with 1 action
they would like to do about their issue.

Groups present their action plan to the class as a whole.

After each groups presentation the rest of the class discussed
their solution and support a realistic plan of action. The
educator helps learners to find the appropriate channel to put
their plans into practice.
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Details Of Assessment

“ Barriers To Learning “

Resources

Assessment activities

Peer Assessment:

Did each member of the group participate?
Do the articles reflect peace and conflict?
Group Assessment

Assess the range of conflict situations
represented, and the Learners level of
understanding about peace and conflict.

Assess their evaluation of the role of the media.

Individual Assessment

Assess the writing in terms of language and
problem solving skills. Be explicit about the
AS and criteria for evaluation when you set the
task.

Formative / process Assessment

Use this discussion as a formative assessment
to establish the extent to which learners need
support in working with conflict. Plan the
following lessons accordingly.

Individual or Group assessment

Assess the correctness of the learners’ time
lines and the extent to which they see the
process as one of conflict management.

Individual assessment

Evaluate learners’ essays in terms of their
understanding of violence and peace. Assess
language outcomes 5 & 6 if you have specified
them as part of the task.

Group assessment

Assess each group’s presentation and the

degree to which they put their plans into action.

Lack of resources

Contact local newspapers and
libraries, start collecting well in
advance. Ask learners to collect
newspapers for the class.

Visually impaired learners

Group members and the educator
assist

Language the use of a variety
of resources of varying levels of
difficulty, group assists

Diversity

All learners should identify with
the typeas of conflict — ask the
learners to select the stories about
personal and social conflict. They
women, men, young, old, disabled
and different ‘race’ groups. They
come from a variety of sources.

Magazines, newspapers,
and other media

Peace camp booklet Part 2

Peace camp booklet Part
3,4&5

Constitution Hill cards

Conflict & peace posters
from lesson 1.

Peace camp Part 7 & 8

Make the resources in the
box available to learners
to help them plan their
“activism.”

Reflection:

e What were the highlights of these lessons for you?

¢ What were the highlights of this lesson for the learners in your class?

¢ Was there anything particularly interesting, concerning, challenging or exciting
that arose during the course of the lesson? (for you or for the learners)

e What do you think you can use again?

¢ What do you think you should change?
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FURTHER EDUCATION
AND TRAINING PHASE




Human Rights, Inclusivity, Social Justice and the
FET (Further Education Training) Phase Learner

Young people in the FET phase are on the brink of moving into the next stage of
their lives - adulthood. In this section, we:

e firstly, frame the curriculum and, more specifically, the ways in which human
rights, democracy and inclusion are infused into it, including an understanding of
the issues facing learners at this stage of their lives

¢ secondly, we look at the developmental challenges - moral, cognitive, social and
emotional - that face adolescents and young adults, with which the learners will
have to grapple

e thirdly, we show a summary, and table of curriculum knowledge and skills, to
help in selecting and preparing materials that are challenging and relevant to your
learners, and

¢ finally, we provide a range of possible lessons, with suggested content.

Learners in the FET Phase have, initially, to make subject choices that will equip
them for their careers once they have left school. This is the culmination of their
school careers —the point at which they should be prepared for facing the challenges
of adult life. During this phase, they will probably be focused on preparing for a
career and for life as an adult, with its challenges of maturing relationships, financial
independence, responsibility and citizenship. In our context, it is important to
recognize that not all learners have the privilege of remaining outside this adult
world until they have finished High School.

Itis a tumultuous time which they are confronted with having to make many decisions
and choices which will have long-term implications for their futures. Many young
people at this age are still grappling with issues of identity and their place in the
world. They probably hang out in groups, speak in jargon and look at the world in a
fairly egocentric way. In the Book ‘Deal with It’, the author explains this period of
life by saying:

“Adolescence is by definition a time of transition, so changes to yourself and the
people around you may seem particularly noticeable. Relationships with family,
friends, love interests and the rest of the world can create a complicated landscape
for you to navigate. Although it may have its fair share of conflict and confusion, the
journey from childhood to adulthood is a pretty amazing time in which you will learn
many things, including a lot about who you are and how you want to live your life.”

(Drill, E., Mc Donald, H. and Odes, R., ‘Deal with itI” Roundtable Press, p.215)
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Most learners leave school when they are eighteen or even older. This means that
they are fully fledged citizens and able to exercise their right to vote. The FET phase
of schooling is thus particularly significant in the political education of young citizens.
They should recognize politics as bigger than an election, and should understand
how to act democratically and to engage with the political world before, during
and after an election. These skills could be learnt through being involved in school
leadership, through Representative councils of learners (RCL’s), school governing
bodies and social groups, community initiatives and sports teams.

Many adolescents are already handling the responsibilities of an adult, such as
caring for siblings or even heading up households as, for example, where parents
have died of AIDS-related causes, or are working away from home. They may also
themselves be HIV positive. There are also learners who have had experiences of
crime and the legal system. Some may be caught up in the world of gangsters, and
so they may be cynical about what life does, or does not, offer. They may also be
hurt, afraid, poverty-stricken or may even use violence to solve problems. Many
learners in this phase may begin, if they have not already done so, to experiment
with alcohol, drugs and sex.

In our context, there is no guarantee that FET will automatically lead to employment.
A narrow focus on career and financial independence may not prepare all learners for
the world outside school. They also need to be prepared to seek employment or to
create their own. Not all of their needs will be met by finding employment, so learners
should be encouraged to involve themselves more broadly in their communities. On
completion of the FET phase, volunteerism, community work, and active citizenship
constitute a way for learners to meet their needs for meaning, a sense of industry
and belonging. (Adapted from Betty Reardon, ‘Educating for Human Dignity ‘ A K-
12 Teaching Resource, University of Pennsylvania Press, Philadelphia).

In conjunction with an appreciation of the life circumstances outlined above, that
may be relevant to the learners in your class, it is also helpful to consider some of
the developmental features of adolescents and young adults.

The summary below, together with the table of curriculum knowledge and skills that
follows it, may help in selecting and preparing materials that are challenging and
relevant to your learners.
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Many learners are:

¢ exploring who they are, and where they belong - issues of identity, peer pressure,
belonging, and self doubt may be prevalent

¢ still handling their personal concerns in an apparently egocentric way

¢ developing, exploring and affirming their sexual identity

e experiencing true intimacy (enduring friendships and meeting marriage partners)

e seeking role models, experimenting with their roles in society and wanting to
make a difference

¢ developing a set of ideals - usually socially congruent and desirable

¢ |earning to work productively and creatively

Some learners may be:

e rebelling and experimenting with delinquency

® experiencing a ‘psycho-social moratorium’, where they are not yet required to
take full responsibility for their actions

Human rights education can help learners to:

¢ develop socially congruent and desirable ideals

¢ establish a sense of self within a world of difference

e appreciate diversity, and live inclusively

e constructively challenge and change socio-economic issues, by enabling self-
exploration and self-expression that will offer a range of lifestyle options

* be provided with role models which are often alternatives to existing role models
[Adapted from - www.childdevelopmentinfo.com/development/erickson.shtml]

Cognitive Development:

Abstract thoughts are a product of both maturation and a supportive learning

environment, and:

e encourage learners to work in an abstract way with core concepts related to
Human Rights, Inclusion, Justice and Equity

e enable learners to assess and critically engage with situations using Human
Rights Standards and Instruments

e encourage learners to use and seek knowledge, in order to make informed
choices, decisions and judgements about politics, social justice and ethical
dilemmas

¢ enable learners to recognise and incorporate different perspectives, experiences
and world views into their way of relating to the world around them

Moral Development:

Learners are developing:
¢ their own sense of identity, and their place in the world
* their own set of moral values, principles and opinions
¢ an ability to make moral judgements and decisions
e an awareness of the relativism of personal values
e procedural rules for building and reaching consensus
e an understanding of the concept of ‘common good’
e an appreciation of laws for social utility

, * the confidence to stand up and say ‘no’ when this is necessary y

’ , e the will to act for the good of society

Adapted from [www. xenodochy org/ex/llsts/moraldev html ]
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Learners see ‘ethical behaviour’ as one, or many, of the following:
® maintaining social order by doing one's duty and respecting authority

¢ adhering to values and principles that have validity and application apart from
the authority, society or group

e abiding in accordance with the individual rights that have been agreed upon by
the whole society through processes of consensus.

¢ adhering to rational and socially useful norms that are binding, but may change
to meet the needs of the situation. This is the view of morality embodied in the
Constitution.

e a decision of conscience in accord with abstract, self-chosen ethical principles
that are logically comprehensive, universal and consistent. These are the
universal principles of justice, of the reciprocity and equality of human rights,
and of respect for the dignity of people.

The following Table consolidates the information we have discussed. In order to
see how this may be integrated to mesh with the life and developmental challenges
facing adolescents and young adults, the table also suggests possible ways in
which this may be incorporated into the knowledge and skill areas required in
the curriculum.

Relevant Human
Developmental Core Knowledge Issues and

Level Areas and Values S0 SIS Problems RightsiStandardsiand
Instruments
Youth Moral exclusion Identifying and Apathy, real and/or African Charter for
Secondary and inclusion solving civic perceived Human and People’s
School Moral respon- problems Low self-esteem Rights
FET sibility Identifying and Political repression Nuremburg Principles
Ethics solving community o UN Conventions:
Ages 15-18 R problems Lack of recognition ' preyention and
Civil society/role Exclusion Punishment of

: Participation in
of volunteerism P Genocide; Prevention

- , civic organisations, Civil disobedience T
Global citizenship | nojitical parties, and . and Elimination of
Ecological interest groups SnvienmEntEl Flese Torture, both national
. " Genocide and international
responsibility erju.ng letters, . o Mechanisms for
Global political petitions, speaking, _O ure protection of human
) debating, testifying, Violence rights
demographics lobbying .
. Gangsterism
Environmental Sharing options and | o
developments making judgements .
Non-violence Fulfilling minimal MEUEE O METERIEE
" , oy L and alcohol
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The materials we have covered, together with the following suggestions, offer ways
of ‘getting started’. Treat them as a set of suggestions that may inspire you to
think about other ways to infuse social justice, democracy and inclusion into your
teaching. You may find that you already have other materials, or that you would
use the suggested material in different ways, or even in meeting the outcomes of
other areas.

The learning areas covered in this Guide are:
e History

e \isual Arts

¢ Life Orientation

However, the principles of infusing democracy, human rights and inclusion apply to
all learning areas. Draw from the examples given below, to help you to think of ways
in which you can infuse principles into the content and practice of your teaching.

History

According to the National curriculum statement the purpose of history is to contribute
constructively to society and to advance democracy. There is an emphasis on the
role of human agency in affecting the world and the fact that people can make
conscious choices to change the world for the better.

The National Curriculum weaves historical skills together with content to provide
learners with an overview of Historical knowledge. A human rights approach to
history teaching brings personal experience, empathy and values into learning
History. History is not simply a series of dates and events, but is integrally linked
to the personal experiences of people over time. Developing an appreciation of
historical context in learner helps them to understand the role historical events have
played in creating the present. Many of the values and principles that inform our
understanding of justice and human rights have their roots in the past. Exploring
historical processes equips learners to play an active and critical role in society
today. Human rights approaches to history present learners with dilemmas and
requires them to make and defend choices and respond to the circumstances in
which they find themselves. A clear sense of history as a product of human agency
within historical contexts enables learners to experience History as relevant to their
own lives and futures.

Educating learners to be active citizens enables them to participate critically and
responsibly in post-apartheid South Africa, and the world. When reading History,
the question “ Whose history?” should always be asked. History is one area where
the views of those in power can easily overpower the voices of others. All people
and all communities have histories to tell; as a human rights educator, look for
spaces for telling other histories, from local sources — community leaders, local
groups and some elders in society.
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Further Education and Training Phase

LO 1: Historical Enquiry (Practical Competence)

In this Learning Outcome, learners are required to extract and organize evidence
from a variety of historical sources of information (National Curriculum Statement).

Expose
ideological positions

learners to materials that reflect a variety of perspectives and

Educating learners for democracy involves developing a spirit of critical enquiry
and a commitment to addressing issues of social injustice and abuse of power
by governments. Being critical of the apartheid state is a useful tool for teaching
critical skills, but learners need to be aware of other more subtle injustices that also

need to be challenged.

The Biographies

Matthew Goniwe

Blatthmey Donmve was pom m Cradock o .N-Iﬁ. He

matriculated at Healdtown Caollege, 8 rnlii_loniry

schoal in Fort Beaufort. After stuihying a higher »
hing dipioma at Fort Mare Liniversity, he start

:::h:ﬂ Jtpa secondary school in Cradack in 1967,

tAatthew came from a politically active _l'armf'ly a.n-_:l he
pecame fvoled i politics while teaching inoa village
schael in the former Transkel. He was wrrested lir*»-.‘l|
jailed for four yesrs, dhuring which Bime e studied {or
3 B.A. Deqree. After his release e returned to teach
in Cradock in 1983 |
in Cradock, Matthew established civic and yauth il ol ight
arganizations which b::amlh part :::‘L ll:‘:l ::Jll[.':;np‘p o Fort ColND
1 ! i thie pa >

P:ttr:?:ut-::y ‘:Lﬁ;:t?:;?i Inidpmhip rales iq Theit urggnisaum_'ls_» EEI:E: :it:llaln. he
was chsmissed fram i teaching poest fror palitical activity .m: E::; e
manths. During that time, the community _t\c:ﬁ,':f:tted the 5¢ 5

ecalated a5 the state bied 1o crish the resstance, .
When hatthew was released he was treated ke 2 hjcn} h);l tl:;:_c:r::inu::‘ym

P wias consicered an enemy of the state, He and his I!.am rjrhl A
threatened by the security pofice who wanted 1o get ;ddu dngm““ B
Matthew and three of hirs fellow activists were ambrushed an ¥

the way back fram a UDF meating.

t

PO !
N L}':\ 1t

Valulels <':|nlc| HUf.TlCln' R'ightsniﬁ~ it

Lourens du Plessis

Lourens was barn in 1934 into a working-class Afrikaner family. His father was a
farmer and his mother wa a housewile, At that time, all government schools
W r.1l'_:.'|'||y j.tgn:g..]tl_'d and 1here was a 1.Ii¢m] r_'l|'||_|ll..'|-_.|.:. Al ﬂl'_.{_lp'lll'lt Ak el
questicning authaority, particularly in schools in Afrikaner communities. There
wiay alio strong indoctrination of children in many of these communities:
children were taught to believe in the God-given righ

of whites, particularly Afrikaners, to keep all the power
and privilege,

After Lourens matriculated, he was selected to join the
citizen lorce which was part of the South Afnican arrmy.
Citizen force members received two months training

and had to attend a threesveek training camp each year
after that. During this time, Lounens sorked on his father's
farm until he joined the Permanent Force of the South
Alrican Army.

In 1974, Lourens' second son was born with a medical condition that requined
his family to be close to good medical facilities. AL the ame time, Lourens was
imstructed by hiy unit headguarters to transfer to the Morthern Cape where there
woere e mechical Tacilitees, He requested a delay in hes transder explaining his
personal situation and his desire to be with his wile to wupport her. When the
army denied his request, he resigned and began farming

After a few years, he moved into town to beqgin a butiness. However, his pland
were interrupled by a call-up from the Army to do service in the former South
Wit Alrica, now Mamibia, Dunng that penod of military service, obd friends of
Lourens’ in the Permanent Force asked him to rejoin the Permanent Force. He
dhd this, serang in Military Intelligence based in Port Elizabeth until be retired in
1992 He confirmed that e had given the signal that ardered the “permanent
removal of Matthew and the othen”.




Be aware that conceptions of democracy are also open to debate. As societies and
the world develop, our understandings of democracy may also shift. At present,
South Africa’s Constitution is considered one of the ‘best’ in the world — but it is
also the most recent. Consider what it would mean to be open to it changing, for
the better, as societies and concepts of democracy evolve.

Select activities that allow learners to evaluate the actions of governments and social
movements, especially in terms of human rights, values and democracy. which may
be more subtle and which require a more critical approach to government, both our
own and in the world more broadly.

In designing lessons, select materials that reflect a variety of perspectives and
ideological positions. Set tasks that require learners to take a stand and to defend
their point of view. Use the Assessment Standards in this Outcome to assist learners
to approach all sources critically. Expose learners to materials that require them to
appreciate and be critical of leaders, governments and ideologies. Assist learners
to define their own values and to make and defend judgments about ‘right’ and
‘wrong’ in a variety of circumstances.
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Exploring Humanitarian Law,
page 20-21

Life Orientation

Use History materials in ways that challenge learners to take a stand, by drawing on their
own values and those of the Constitution. Help learners to see the role played in history by
those who made a personal stand. Not only ‘famous’ people make history - history is also
influenced by the choices and stands made at critical times by ordinary people or groups.

0 Genoces, lac—le-, L
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LO 2 Historical Concepts (Foundational Competence).

In this Learning Outcome, learners work progressively towards acquiring an
informed understanding of key historical concepts as a way of understanding the
past (National Curriculum Statement)

In developing an understanding of the differences between people as the basis
of tolerance and inclusion, learners are required to explain various interpretations
and perspectives of historical events. Learners need to be able to draw their own
conclusions about the actions or events. Values of democracy, social justice, equity
and Ubuntu are some of the values on which learners can draw on informing and
defending their own opinions. As a human rights educator, try to find materials that
require learners to discuss their values and where a number of valid perspectives
can be explored.

Examine each of these approaches in terms of power relationships, and whose interests
are served by each of the approaches to history. You may ask groups to prepare a mini
TV documentary where learners representing each approach are interviewed about a
historical event. Apply this analysis to apartheid, as well as other topics such as responses to

\I/

>Q<

colonialism, the Russian revolution, or Uhuru.

How did apartheid
come about?

The Apartheld Museum encourages visitons 1o aik the
guation: how did apartheld come about? The anvwer to
this question is not simple, and has been the subject of
heated debate smongst historians. The word apartheid
means separation, The fact that the government of the day
found i neCessary to weparate people, wuggeit that there
wes, 81 thee time, 8 natural mixing of people. The deciskon to
separate groups of people on the busks of race was deliberate:
It wias not semething that occurred naturalhy, This series of
supplements will explore why the apartheid government
was determined to keep different races separate.

There are four brosd interpretations or thearbes that
attemnpt to explain aparthaeid:

1. The Afrikaner Nationalist
approach

Afvikaner Nationalists bafieved in the wperiarity of the
Adrikaner nation. They believed that their identity was God-
given, They feared that the Afrikaner's very existence was
threatensd by the mass of Africans that confronted them
I South Africa; that the Afrlaner nation would be
wwamnped and overcoma If thene was any mixing of the
races. Afrikaner Mationalist historlans explaln apartheid in
1948 as the comolidation of these beliefs through a range
o lavwrs that were paised to prevent the mixdng of the races
and to preserve thi “God-ghven” Afrikaner identity.

B

v Mt Verwenard v tha prime minbed of Souths Arics from
1058 15w i pftmry giremn thee Ul of the “Rachitiect of Aparihesd”

Although it is impessible for
us o talk about apartheld
without referring to race, it
is important to note that
race is not a scientific
category of analysis. Race is
something that is socially
constructed in order to
justify the superiority of one
I_:-ncial group over another,

—" — —

THE VERY THOUGHT £F

| —
r l UET BEnEFICARIET
RACE AND APARTHEID e ear
|

ml.nhm.ﬂumhmuu u-rl-lb-ml benelted fem segreqateon and spatibesd
peliciat that poded them with o wusce of Chenp litinar asd reste profii This
cartonm shows The Fypocrisy of Big Boinesi i porreys iy Buasness 5y 8 Fnoohes-
lika Pagurw, wrhona i jromed keger et every b ha teib

2.The Liberal approach

Liberals bellewe in a sockety which upholds human rights
and the fundamaental freedoma of the individual. in an
economic wenie, they belleve in the freedom of the market
with minkmurm state interference, In frying to axplain wiy
spartheid arose. they emphaiise the importance of race
and argue that the idea of white supramacy played the
mast impartant rode,

Liperals are opposed to raclal diserimination and
candemn apartheid as a form of racial hatrad which
dates back to very early itruggles over the land, They
teny that there were any econamie benefits to be gakved
from apartheld and place the blame for apartheld on
the Mational Party which came into power in 1948,
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Learners also need to become aware of socio—economic and political power relations
within a historical context. Select materials that illustrate the role economic pressure
plays in policies and events that affect people’s lives. Similarly, learners develop an
appreciation of the ways in which political power and pressures determine events.
If learners are to be actively involved in developing democracy in South Africa,
a thorough understanding of power-relations will assist them in contributing to

their futures.
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Apartheid Supplement 2, page 7

Learners trace the interplay of power in the rise and fall of social movements e.g. in the story

|
_\\ /’_ of the Industrial and Commercial Workers’ Union.
W | What gave the ICU power?
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LO 3: Knowledge Construction and Communication
(Reflexive Competence)

In this Learning Outcome, learners work with, and draw conclusions from, a variety
of forms of data in order to sustain and defend an independent line of historical
argument (National Curriculum Statement).

Opinions on punishing war crimes
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Ensuring justice

Fact sheet: A look at truth commissions

After particularty reprassive or bloody evenis,
some countries hawe sol ug truth commissions,
which aim generally 10 establish tha lacls abouw
violations of IHL, human righls and national law,
Truth commissiang are nol tribunals, they are
forums for Inquiry ko detormine the kcls regarding
past viclerca and crimes. They ganenmily publish
reports avd make recommandations aboul how
the country'’s government should respond ko the
erimes and how 1o avoid widespread wolatians in
the heture

Some (ryth commigsions have bean established
by publiz  aulhorties, others by private
organizations,

They have bean set up after a radicel change in
gowerrunent (lor example in Chile and South
Alnca), within tha framework of a peace agree-
manl ending a civl war (for axample in Salvador
and Guatemala) or dufing a transtional period
from miltary o civilian nide (lor example in
Arganding and Uruguay),

Argentina establishad the first Truth Commission
'm 1883 to iwestigate and disclose the truth about
the disappearance of thousands of peaple under

Part I: Background

privvious regimes. After recording statemants from
hundreds of wilnesses, the Commission docu-
manied the existence ol secret detention camps
anc tha kact that al least 8900 individuais had
‘desappearnd”. It submitted cases for possibla
prosecutions. The Commission's 1984 baok-langlh
repart of its findings. Munce Mas (Never Agaun], is
& classic among human rghts reports.

In South Alrica, a Tuth and Roeconciliation
Commission was croated o investigate crimes that
toak place during the confiict 1o and agartheid. a
system under which a whila minarity dominaisd
tha political end economic system ol the country,
Under spariheid, black Africans, ps well a8 Agipns
and peophy of mined ancesiry, wene denied many
of the righis and banefils given to those of
Eurapean ancesiry. The Truth and Reconciliation
Commission investigatad crimes committed by the
South African governmem and tha supporters of
apariheid as well as by groups, ke fhe African
Mationa! Congress (ANC], which wang irvabed in
armiad rebellion against the agartheid government,

Soulh  Africa’s Truth  and  Raconciligtion
Commission difors from earier fah commissions
in that i was established as par of the legal sys-

tem. its goal. however, i3 nol prasecution and pun-
shment bul personal and palitical reconciliation.
The Truth and Reconciliation Commission provid-
ad @n opportunity for viclators o be legally kongiv-
an for thelr crimes {a process called amnasty) if
hay testilied truthiully and extensively aboul whal
thay had done. Peapla accused ol crimes wha did
not bestity ruthiully and completaly before the
commission can 519 ba prosecuted under na thiomal
A,

Theusands of incrviduals applied o the Truth and
Reconciliztien Commission for pmnesty. By the
and of 1999, the Amnesty Commatiee of tha Truth
and Reconcillaton Commission had granied
amnasty 1o 584 individuals, refused i o 5287,
grarted parfial amnesty to 21, had 161 applica-
tions withdrawn, and had dacisions outstanding on
272 cases, lor & lotal of 6,309 cases.

Mare recently, ndh commissons have bagun
work in Migena and Panama and aie about to do
50 n Sierra Leons and East Timor, Discussions
are under wiry abou! setling up such commissions
iy Mindico, Bosnia, Sorbéa and Ghana, and also in
Canada, where thal country's treatmant of s
native pacple is o be examined.

Ensuring justice
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Provide learners with opportunities to gather and synthesize information from a
variety of sources and in different forms: e.g. statistical data, personal accounts,
newspaper articles, cartoons, etc. Similarly, they need to communicate their
findings, knowledge and understanding by using a variety of forms.

In constructing a balanced and fair argument, learners are required to use a variety
of sources and opinions, and to draw and defend their own conclusions.

This learning outcome provides rich opportunities for learners to explore aspects
of democracy and human rights in relation to issues facing South Africa, Africa
and the world today. Some examples include: war, refugees, child soldiers, poverty
and globalization,

LO 4 Heritage (Reflexive Competence)

In this Learning Outcome, learners work towards engaging with issues of heritage
and public representations of the past (National Curriculum Statement).

Learners need to explain ideologies and debates around heritage days, sites
monuments and museums.

The sepasate entrances to the Apartheid Museum rermdnd us of e under aparifssd.

Apartheid Supplement 1, page 1

Give learners brochures or information about a variety of heritage sites. Ask them to sort
these materials into groups, according to whose heritage is being presented.

Discuss the following questions:

o s it possible to separate our heritage from the heritages of other groups?

® [s it important to remember the past, or should we forget about it and move on?

® How do you think communities and people feel if their heritage is not valued? Why?

" " ‘“L'!I;' \ B A "r |‘ .
RIGhts 101 HIE KEU;
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GIED Calender A Journey through Constitution Hill: Card 7

Our heritage can educate us by deepening our understanding of history, and
encourages us to empathise with the experiences of others. The South African
Heritage Resources Agency (SAHRA) is an agency set up by government to identify
and protects our national heritage.

In order to declare a place a heritage site, SAHRA evaluates:

¢ The place’s importance in the community

e Whether the place possesses uncommon, rare or endangered
aspects of South Africa’s natural or cultural heritage

e The place’s importance in exhibiting particular aesthetic
characteristics valued by a community or cultural group

e Whether the place is a site of significance relating to the history of
slavery in South Africa

* Theplace’s strongorspecial association with a particular community
or cultural group for social, cultural or spiritual reasons




Sample codes of warfare

20th century — China
ey archinrs in af your achions. Don't take @ needie or 8 pece of tread from the people. Turm in evorything you capiure, Speak

politely. Pay fairty for what you bug. Return avarything you borrow. Pay for any damage, Don't strike or swear al peepie, Don't
damage the crops, Don't tke hberlies with women, Don't mistreal capges.

= IHU-MAD “RULES FOR SOLINERS", 1838

o attack 3 vilage whare
WL 1 8 110t — g e OV WMt sk e i g
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| woks wp at 4.30 in the moming to make & fire in 8 braxier mads out of an old lsatory
bucket. | washed end made breakfast for the family, Back from school | had to dean
fecause we were so many in the family, thete was only one badstead. The wooden
foor of the room we dlept in had two large holes, There wes shways & charp draught
coming up from undermaath the fioor. Coupled with this our heads wers a playground

g 1 . v
LTl e 3
bt P s A

Mo support from the geverment was given to African children during the Grest Depremion. ]

mmmmmmﬂummm“

Adagrted from Down Second Avenoe £ Mphahiele, pp 23-24

Addagiteed from Warking Life by L Callinicon fuvan B8 | g1 mast of the domaestic work, becauss my sister and brothar wers still too small,

Transvaal Helplng Hand Soclety used to p N S
hand us food parcels, which my mether . '
used o sell in order to clothe ma, At .

school, they put ma apart in class W= g o
becauss | was coversd In sores, and

because the other mothers protested

that their kids were sitting next to this

child who had vuilsiekte, which maans

Press, | 987, pp 134-206

This was our staple food - we had that

filthy disease, 77

B e ar wa i e and nothing alsa, just the bread. The

lounge was our betdroom, and the dining
roam was odcupled by an Afrdcan man

and his wifa. We were all woll integrated,
we all had very few problems with sach

other. Thers was & sanss of community,
a sense of belonging too.

as a young Greek boy.

only whites living with blacks - with
‘roleursds’ and blacky. Wa ware tharing
our roome In the front bedroom was a
‘coloursd’ woman living thers. The

A s Ktchmn for poct whites in the 1950

Apartheid Supplements, page 7 issue 2

\l/ Ask learners to collect stories from other people who lived at the same time as each other i.e.
— — older people who have experienced the same past events. How can working with different
stories give a richer understanding of historical events?

Does this process of understanding the experiences of different people help you to gain a
better understanding of today, as well as of the past? If so, how?
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Learners identify the role of oral history, archaeology and palaeontology in
contributing to our understanding of our heritage. Learners are challenged to draw
on genetics and other information in developing their notions of race.

Iron Age peoples

Once people had discovered how to smelt iron and to mould it into
shapes, their societies changed, They could make tools fram the iron,
which made growing and l1.!r1.-1*5.1||1q p|._'|r1|_1. far easier, Once they had
learnt to grow the plants they needed, there was no need to be nomadic,
at least while the soll was still productive. They began to live in settled
communities, to bulld more permanent shelters, and to trade

But planting and growing crops requires land. As the population gress, or
land became depleted, or the climate changed, people had to find new land

Scientists believe that the Bantu-speaking peoples who moved into
southern Alrica originated in West Africa. As their numbers grew, they
began to migrate to new land. Some of them moved southwards, and by
the year 300 AD, the first groups of Bantu-speaking peoples had made \l/
settlements in southern Africa. They brought with them the skills of _\ /_
working with iron and other metals, These people were the ancestors of /Q\
the modern Nguni and Sotho-Tswana peoples

The hund f Irc . : : : ;
VTR TRAMIcYec OF ox) g Discusswaysinwhicharchaeological
settlements in South Africa,

centred arcund the interior and palaeontological evidence can
highlands and south ;
oA be used to challenge the conceptions

Drakensberg, The mast famous
sites are Bambandyanala and of Africans usually held by those

Mapungubyve near. the present who colonized our continent.
day Lydenburg. They flourshed

. : Under the Same Tree, Learners book,
The Colden Rhino of Maj gk

page 4
SFIRIT D_f___LfBERATH]J]_:_DOEUMEHt 4 Ugg;?i::
Back Home: H tgh Masekela Fimetd

frt Bhis Eelergl franm an anps Mikkmmon for The LiFle 4]
L MRERrwEw Wil N W, The R I
e Wharrran §
Guide 1o Way o Music Haurggh Masekely balks abowr wme of the diffic Fhes
withr retenin g ton South Africa affer |'.'|.-|r|g 1 ewile for ihlny’ il
AL

After three detades in evile it took Hugh Masekela anather f
hm

N A democratic Seuth Afviea

e
nr":.-ir.::\rl:u::-"::arﬂ .Irlmm that e found (e 5 strugale In the
niidcminsali !:n:\ _,I went back with surk hape, and | was el
o {h“.“ : 1.«."‘ . Wik anqry about the pan and impatipny
tiot-Ay an.d L ' Tull of bitterness * Wiy anger aften erupted
s i wl Tl l..nur-..:md fim in Tha .ﬁmég W Janusry 0o,
ind skl Bleak wiew af iha mievs South Africs, Compdiinin ::-.T
s :F.M ;hrw:-'d Companiel wite still owneg l"H;thEp' t:;
- W&H‘HF “:::wa: ] dul.':h of new walene, and the lve iceng
oty t .:.ni.er-t Eecaute escalating violence maeant thay
alrand 12 go out and vt chilrl. He wa sritabile i

South African Sound, page 67

Music and art is another aspect of our heritage. It is a rich resource through which
learners can develop empathy for people in different times and circumstances.
South African music has been used in expressing many aspects of our history,
including creating a sense of the time and place, feelings of displacement, resistance
to unjust laws and expressing a spirit of liberation.




Visual Arts

The visual arts have a critical role to play in South African society. Through visual
arts, people can explore, reflect on, and comment on past and present social
issues, articulating a new sense of individual and national identity. The visual arts
also play an important role in the economy. Significant employment, revenue work
and revenue is generated through Museums and National Galleries, and the field of
public art (National Curriculum Statement).

In this field of study, learners have opportunities to work co-operatively and
individually. Rich opportunities for learners to use and reflect on negotiation, problem
solving, co-operation and dialogue about processes and meaning are present in
this subject. By creating a supportive reflective environment in the art classroom,
educators are able to expose learners to modes of working together and using
diversity positively to build a culture of democracy in the everyday experiences of
learners.

Within this learning area, learners are required to reflect on and document their
personal development. This reflective approach to one’s own growth and experiences
helps learners to develop insight into themselves, society and the interplay between
them. This enables visual artists to reflect meaning and messages to society that
could contribute to its development.

LO 1 Conceptualising

In meeting this Outcome, learners engage with their own experiences of the word.
This, reflection and articulation of individual and collective experiences is a basic
reflection of human complexity and the wide variety of human experiences and
acknowledges the inherent value of all people despite their differences. This process
can contribute to the healing of divisions of the past as expressed in the preamble
of the Constitution.

In meeting this Outcome, learners engage with, and represent, their own experiences
of the world. Learners’ personal experiences, together with an appreciation of the
experiences of others, develop a rich, complex representation of our collective
experience. The complexity and diversity of humanity can be explored in a
context that values and appreciates the inherent value of all people, despite their
differences.

The preamble of the Constitution states that one of its purposes is to:

Heal the divisions of the past and establish a society based on democratic values,
social justice and fundamental human rights ...

The creative process of conceptualization can contribute to this healing.
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reteased in in 1997

as when you snter it; it’s just as shocking. Now you are
frae but you don't know what fo do with this freadam.
- a delainas who spenl six years in prison,

The shock when you get out of prison s just the same
How are you going o starl your iife sN over again?
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Responding to the consequences of armed conflict

redeased in 1998

— & detainea, after ten years and a half in prsan,
Paintings by priscners detained during armed conflict

| lafi my wite and daughter for five yaars and eight
months, The resuils are many social and psycho-
logical complications. We both changed, but in
oppasife directions end a gap has openad batwean
me and my daughler whiia | was in prisen.

Learners also document and evaluate their own process of conceptual and personal
development. This reflective approach to their work acknowledges the capacity for
growth and change in all individuals, and in society as a whole. Learners’ reflections
can be both personal and social. Art is thus able to comment on society and the
ways in which it is experienced.




Further Education and Training Phase

LO 2 Making Art

The inequities of our society are reflected in the access learners have to materials
for making art. Some learners are likely to be limited to using low cost materials
and waste, while others may have access to expensive materials that are easier to
work with.

The technologies employed may reflect either new or traditional technologies or a
mixture of both. The approach to visual arts should give equal status to all art craft
and design forms.

Traditional hierarchies of comparing Fine Art and Craft should be questioned and
debated. Visual arts is promoted in the curriculum as being grounded in the lives of
all learners and not as an elite subject accessible to only a few.
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Further Education and Training Phase

LO 4 Visual Culture Studies

Learners are able to demonstrate the knowledge, skills, attitudes and values acquired
through the study of the diverse roles and functions of the visual arts in contemporary
life, and in different times and cultures (National Curriculum Statement).

They analyse works of art by identifying particular elements of art or principles of
design, generated by or unique to the societies or cultural context that created
them. Inherent in this process is an acknowledgement and appreciation of human
diversity.

Our legacy has led to misunderstanding regarding many indigenous knowledge
systems. Teachers may find that it is difficult to access information about these
traditional knowledge systems. Be aware of misrepresenting indigenous knowledge,
or using it in an overly simplistic or stereotyped way. Current methods of overcoming
this problem are directly to involve communities, and especially the elders, in
conceptualizing art projects, and by taking care that the meaning of symbols is
accurately and sensitively incorporated into art.

Learners research and debate cultural bias, stereotypes and discrimination within
cultural practices. The transformative role of the visual arts within society and
the inter-relationship of art and society is studied to ensure a broad and holistic
understanding of their interdependence.

Learners recognise and celebrate Southern African indigenous knowledge systems.
They explore ways in which knowledge systems change and reflect interaction
between people and cultures.

“_ " . ‘ II:_ A . X 1
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Further Education and Training Phase

The life orientation learning area, offers rich opportunities for learners to come
to terms with their identities, and an acceptance of themselves and others. They
can also learn to take responsibility for their physical and emotional health and
develop social understanding and skills that ultimately lead to a more peaceful
co—existence. Choice, be it personal or political, is an important element in an open
society. Enabling learners to recognize their own potential and to make appropriate
choices is an important skill for citizens, as well as for the community as a whole.
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Further Education and Training Phase
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who decides our destiny?

Our dreams, ambitions, our hopes, our goals: what decides what our lives will be like? In his rap,
Nas tells us to watch the company we keep,‘to give ourselves time to grow, read more, leam
more and we'll change the globe. Let's consider some of the factors that influence our lives.
Look at the list below:

Find a partner in the group to discuss these questions:

Which of these factors do you think is most important in setting your goals in life?
Which is the most important in deciding whether you succeed in your dreams?
If your dreams did not come true, which of these factors would you blame the most?

What does this suggest to you about how you should work to achieve your dream?

' 1 |:I
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Further Education and Training Phase

LO 1: Personal Wellbeing

Learners at this level frequently experience social and personal challenges
associated with lifestyle choices. This learning outcome seeks to helps learners to
deal with their emotions, peer pressure, relationships and leadership.

Learners have opportunities to develop their self-awareness and a positive self
esteem, together with an appreciation of others and the broader community.
Learners are equipped to make choices around relationships and sexuality. Skills
such as decision making, problem solving, assertiveness, communication and
goal setting assist learners to dealing with their daily lives and prepares them for
their futures.

Learners explore issues of power, especially in relation to race and gender. Abuse,
violence and hate crimes are some of the areas that could assist in exploring
power relations.

Making the
dream happen

@ Draw a staircase with 5 or 6 steps, and at the top of it write a
special goal.

@ Think about 5 or & things you need to do ta reach your goal,
Write these down on the steps as your short-term goals which
will hielp you towards your final goal.

@ Choose 1 of the short-term goals and create a ladder for this
goal, and steps to achieve it. Now get started on the climb!

# Remember: state your ggal clearly. Be challenging but realistic,
Set a time for achieving your goal.
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Further Education and Training Phase
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Where do these stereotypes come from?

Stereotypes are buil through the images we see and hear in the media, at well as
ideas passet on by parents, teachers, pesrs and ather members of society, Think
about how women and men are shown in most of the adverts and the seapies that you
watch. Social sclentists believe that children begin o learn stereatypes as toddlers.
Many studies have shinwn Uhat a5 early as age 3, children pick up terms of prejudice
without really understanding their significance. Soon, they begin to form attachments
1o thair own graup (like thelr own race or own gender) and develop negative attitudes
about other groups. Early in life you can already see young children behaving in a
discriminatory way towards other groups.

What is discrimination?

Discrimination is bahavior that treats people unequally becavse of their group
membership. Discriminatory behavior, ranging from slights 1o hate crimes, often
begins with negative stervotypes and prejudices.

What is a hate crime?

& hate crime is any action, wond or attack that is mativated by hatred and prejudice.
Hate crimes are directed at people because of their race, oender, sexuality, religian,
age, disability, or HIV status. So the person reqponsible for the hate crime will target
someone for being black, female, gay, Muslim, old, in a wheelchair or HIV +.

LO 2 Citizenship Education

This outcome helps develop learners who are prepared to become active,
responsible citizens, who are capable of participating constructively in community
and civic life. This requires them to reflect on, and contribute to, a community or
environmental project.

Solving community
problems .
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Further Education and Training Phase

Do research into jobs that are
avallable to you. Speak to
your teacher for information
and to get phone numbers of
places that can advise you,
Check that you have the
correct subject choices and
the kind of marks that you
need.

interests. See how they match
up to the requirements of the
job field you are interested in.

Decide how you can improve in
these arcas and sel some goals

for yourself.

Are you ready to be an activist?

List your skills, experience and

Learn new skills and
improve those you have.
You could start an
entrepreneurial activity at
your school. Volunteer to
help at a community
centre, Start a club.
Practice what you are good
at and what you need lo
Improve.

The hest way to protect
yourself is to be informed.
Know your rights and
investigate your community.
Pinpoint danger spols and
times. Find out what
rescurces there are to help
protect you - perhaps there is
a community policing forum
or safe schools project you
could learn about.

Think about what you do where

you may be putting yourself in
danger- like using a cell phone

openly, or mixing with a gang -

and make a new plan. Report
any criminal activity in your
school that you know about,
Avoid secluded places where
you can't get help.

Do not accept rides from those
you don't know or can't trust.

Make a list of all the
questions you have, Get as
much Information as you can
from the clinic, your teachers
and the media. Speak to
people who are open about
HIV/AIDS.

Invite the local police to
come and address your
class, Involve them in
making your school safer.
Start a safe schools
project. Join a group that
is trying to get rid of guns.

Face your fears and challenge
your stereotypes.

Make personal decisions about
safe sex or abstinence.

Chanage your behaviour to keep
yourself safe, For example, go
to parties with friends and
avoid getting drunk or stoned,
Trust your feelings when you
are uncomfortable or feel
unsafe.

Challenge your friends'
misconceptions about HIV/
AlDS and their sexval
behaviour, Organise a
workshop for your class,
Support people around yau
who are affected by HIV/
AIDS - help an absent
classrmate to catch up the
work; do the shopping or
babysitting for a family
whose caregiver is sick,
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Read the short stories below and think about what right or
rights are being protected or abused. Decide whose
responsibility it is to guarantee this right.

1 Tanele has corme bo this City b 6ok for work, but she cannod find anywhere Lo

sy, She Hlegally builds a shack on an open area of land.

- Mew cannct afford 1o pay his scheal fees and the school threatens 1o kick him
oued, M stars fo wll dagga 1o make monsy Lo pay his schoal fees.

. Solly I5 a Grade 11 bearner. The school allows Solly to take time off for

religiows cerenwnies, bul sometimes Selly qoes ol saying he has a ceremony
o attend but meets his friends Lo share a clgarette insead.

. A oschool has a serigus drog problem, Students are huying and elling dewgs

openly, The principal calls in the pedice with their sniler dogs to check afl
earners Blazers and hags. IF drugs are found the pupdl will be expelled
i iately.

5 Mpho bs HIV+ and pregnant. She goes Lo the ¢linic to et antinetroviebs.

They say they would give them to her but they y hoping 1o gt the drug
neat year, Ferhaps she should buy them frem a private doclor.

s Workers at BlueCraft haee asked for & cost of living increass, but manane-

menk refuses 1o meet with them, They go on striloe S0 managensnat threalens
tn dismiss the sirikers. In anger théy vandalise the premises.

7: Labo and Depsdict were employed ai the e Lime in the marketing depart-

ment of a brg company, They have similar cualifications and waork experience
5o Leha s shocked Lo learn that Benddict éarns R1000 a manth mare than she
does.

Further Education and Training Phase

What are the basic rules of international humanitarian law?

3 Civilians, wounded combatants, and prisoners
should be spared, protected and treated humanely.

ttacks must be limited to combatants and military

targets.

Crvlians may not be aftacked,

Crvilian objacts (houses, hospitals, schools, placas of worship, cublur-
al or historic menuments, elc.) may not be attacked.

Uising civilians to shield militany largats is prohibied.

It ks prohibited lor combatants o pose as Svilians

Starvalion of civilians as a method of combat is prohibited.

It ks prohibited lo attack chjects that are indispansable o the survival
el the civilian population (foodstuffs, larming areas. drinking water
instaflations, etc.).

It iz prohibited 1o aitack dams, dykes or nuclear power plants il such
aftack may cause severs lossas amang tha cvilian popuiation,

2 nthchwmmmimiﬂmhimhwwl-

civilian and military abjects and persons, and which
cause axcessive injury or suffering are prohibited.

Specilic weapons ara prohibited — chemical and biological weapons,
blinding laser weapons, waapons that injure tha body by fragments
which escape debecton by X-rays, poison, anti-personnel land mines,
ate,

It is prohibitad to order or to thraalen thal thene shall be N0 SUMVIVORS.

The law in action

a1

3.2
33

14

a5
38
a7y

ia

No ane shall be subjected to physical or mentzal tortura, corporal pun-
ishment or cruel or degrading treatment.

Sexual violance is prohibitad,

Parties 1o the canflict must search for and care for enemy wounded
and sick who ane in their power

It is prohibited o kil or wound an enemy who is surmendering ar wha
is hors de combat.

Prisanars ara anfitled to respect and must be treated humanaty,
Taking hostages s prohibited,

Ferced displacamant of the civilian population s prohibited, What is
called “athnic cipansing” is prohibitad,

Peapla in the hands of the enemy hava the right 1o exchange nows
with thair families and to receive humanitarizn assistance (food, med-
el carg, psychalogical support, sto.),

Vulnerable groups, such as pregnant women and nursing molhwers,
unaccompanied children, the eldarly, eic. mus! be givan spedal pro-
lection.

IHL prohibits recrultment and participation in hostilities of childran
balow the age of 15 years.

Everyong is entitled 1o a fair trial (impartial iibunal, regular proce-
dure, edc.). Collecthve punishment is prohibited
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Further Education and Training Phase

Learners are challenged to confront personal and social discrimination in the
light of their own values and the Bill of Rights. Select activities that allow learners
to appreciate the contributions made to society by individuals and groups.
They explore the concepts of diversity and transformation in post-Apartheid
South Africa.

Learners can use Human Rights violation case studies from humanitarian
conventions, instruments and agencies. They come to understand what it
means for South Africa to be a part of a global community, and a signatory of
international instruments.

The value of mutual respect extends to understanding and respecting religious
diversity. Learners engage with a variety of religions, ethical traditions and belief
systems. They explore ways in which this diversity contributes to a harmonious
society. Educators may find that they need to develop their own understanding of
religions, but also need to be aware that it may be more appropriate to develop
activities where religious communities are able to speak for themselves. Faith
communities and families are the sites where spirituality is taught, and religion
education in schools has educational aims. These include promoting mutual respect,
reconciliation and equality.
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Set up activities where learners of different faiths can talk about both the commonalities
and the differences between their religious practices. Provide information that will help
learners to participate appropriately in the celebrations and cultural events of their

different faiths.

Values and HomER nghts |A FhHE (Rﬂ 'itc'u!tym AvaN



LO3 Recreation and Physical Well-being

One of the goals stated in the preamble of the Constitution of South Africa is to
‘improve the quality of life of all citizens and free the potential of each person’. This
learning outcome enables learners to improve their physical, mental and socio-
emotional health. They learn skills and participate and reflect on the role of sport,
both for individuals and for society as a whole.

Learners develop a critical appreciation of the role of spectators, media and other
areas that influence sport. They examine the role of sport in nation building. The
2010 Soccer World Cup offers rich opportunities for critical examination of sport
and its role in nation building. Similarly, principles of equality and equity can be
addressed through examining imbalances in sport.

Recreation and sporting activities that include disabled people can be explored, and
learners can develop self-designed and modified games to include all members of
the community.

Sport and recreation also develop skills in participation, leadership, fairness, team
work and co-operation. These apply on the sports field and, more broadly, in civic
and community life. Learners demonstrate environmental sensitivity in planning
recreational activities and sporting events.

177




178

Further Education and Training Phase

Grade 10

Life orientation
LO Citizenship
AS: 2,4

History
LO 1 Historical Enquiry
AS:3,4,5

LO 2 Historical Knowledge &
understanding

AS:1,2,3

Life Orientation
LO: 2 Social Development
AS: 5

LO: 3 Personal development
AS: 3,6

Preparation
Protecting Human Rights — What Can | do?

Lesson 1

Discuss the meaning of the words humanity, and
Rights with the learners. Make copies of the SA Bill of
rights available for learners to refer to if necessary.

Learners find examples of times where human rights
were violated, or positive stories about protecting
human rights in news Magazines and newspapers.

Lesson 2

In Learners discuss their articles at some depth and
select one that they would like to become involved
with. Learners write an explanation of their choice of
issue showing their understanding of the issue and
referring to provisions for Human Rights

Lesson 3

Learners brain storm ways in which they could make
a contribuition towards the issue at hand :Possibilities
include:

* Awareness raising

¢ Finding appropriate organisations and ways in
which they deal with the issues.

Lesson 4

Learners view the section of the video called
“Exploring War through Drama”. Discuss the message
and the way in which it was communicated as a play

Lesson 5

In groups learners brainstorm potential audiences
for an awareness raising play about their issue:
EG. Lower grades in the school, Religious groups,
Community groups.

Lesson 6 & 7
In groups learners prepare and present a play to
explore the human rights issue they have selected.

In groups, pairs or individually, learners plan an action
that could contribute towards helping the situation
illustrated.

Extension

Vote on an action that you would like to conduct as
a class or a school. Plan the action together — And
evaluate its success




Assessment activities
Baseline assessment Assessment:

Use this discussion as a formative
assessment to establish the extent

to which learners are familiar with the
Human rights instruments and the SA Bill
of rights..

Did each member of the group
participate?

Do the articles reflect a broad
understanding of Human Rights?

Group Assessment

Assess the range of Human Rights
learners engage with and the Learners
level of understanding. Asses their level
of general knowledge of current events.

Group Assessment
Did each member of the group
participate?

Does the final List reflect an
understanding op active participation in
social issues?

Process / formative assessment

Use the as an opportunity to assess the
level of confidence the learners have in
preparing a dramatic piece — especially
one that does not have a strong narrative
line.

Group and Individual assessment
Assess content and presentation of the
play as a whole the play over all. conflict
management.

Assessment

Evaluate learners’ planned activities in
terms of their understanding participation
and how practical their action is

Further Education and Training Phase

Lack of resources

Contact local newspapers and
libraries, start collecting well
in advance. Ask learners to
collect newspapers for the
class.

Visually impaired learners

Group members and the
educator assist

Language the use of a variety
of resources of varying levels of
difficulty, group assists

Diversity

All learners make a meaningful
contribution to discussion and
the play.

The play does not reflect
stereotyped views of women,
men, young, old, disabled and
different ‘race’ groups.

Bill of Rights

UN declaration and the African
charter of Human & peoples rights

Magazines, newspapers, and other
media

Exploring humanitarian law
p 373 - 387

Humanitarian law Video & Video
Machine

Make the resources in the box
available to learners to help them
plan their “activism.”
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Foundation Phase References

ELRU (1999), Azhar, Early Learning Resource Unit, Cape Town

ELRU (2003), They were Wrong!, Early Learning Resource Unit, Mielie Books,
Cape Town

ELRU (1997), Antjie, Early Learning Resource Unit, Cape Town
ELRU (2000), Zimkhitha, Early Learning Resource Unit, Cape Town
ELRU (2001), Cindy, Early Learning Resource Unit, Cape Town

ELRU, lkhaya Likhaya (Homes & Houses) Picture Packs, Early Learning
Resource Unit, Cape Town

ELRU, Malapa (Families) Picture Packs, Early Learning Resource Unit, Cape Town
ELRU, Snap in South Africa , Early Learning Resource Unit, Cape Town

ELRU, Speel Speel (Games) Picture Packs, Early Learning Resource Unit,
Cape Town

ELRU, Vroom, vroom (Transport) Picture Packs, Early Learning Resource Unit,
Cape Town

Le Motteé, S (ed) 2003, Celebrating Difference - Resource book, EISA,
Johannesburg.

Le Motteé, S (ed) 2003, Celebrating Difference - Resource cards, EISA,
Johannesburg.

Mhlope, G (2003), Stories of Africa, University of Natal press, Pietermaritzburg.

The Thula project (2003) An Album of South African Lullabies, Worldground records,
South Africa
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Intermediate Phase References

Apartheid Museum (2004) Timeliners: Soweto in flames, Johannesburg

Department of education ( 2001) Educating for out common future: Building
schools for an integrated society, Pretoria

Hendricks, | (1998) Choices - the life skills board game. South Africa
Independent Electoral Commission (2002) Siya Vota South Africa

Johannesburg Development Agency ( 2004) A Journey through Constitution Hill/
The journey to constitutional Democracy ... Constitution Hill Johannesburg.

Le Motteé, S (ed) 2003, Celebrating Difference - Resource book, EISA,
Johannesburg.

Le Motteé, S (ed) 2003, Celebrating Difference - work cards, EISA,
Johannesburg.

Mhlope, G (2003), Stories of Africa, University of Natal press, Pietermaritzburg.

Podetti, C ( 2004) Valued citizens educators guide - Intermediate phase,
South Africa

Podetti, C ( 2004) Valued citizens learners Manual - Intermediate phase,
South Africa
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Senior Phase References

Hulley, C & Barclay, H. Justice for All: Teacher’s Manual, centre for the study of
violence, Johannesburg

Hulley, C & Barclay, H. Justice for All: worksheets, centre for the study of violence,
Johannesburg

Institute for Justice & reconciliation Under the same tree Learners book
(grade 7 - 9), Juta Cape Town

Public participation and information section of parliament Spotlight on Parliament-
How democracy works part 1.

Sexual Harassment Education Project, Stopping Sexual Harassment at School
Storyteller group (2004) Peace Camp Comic works, Johannesburg.

FET Phase References

Apartheid museum - Apartheid supplement 1, Johannesburg

Apartheid museum - Apartheid supplement 2, Johannesburg

Barclay, H (2004) ID @ za: Youth & citizenship, Centre for the study of violence &
reconciliation, Johannesburg

Barclay, H (2004) ID @ za: Youth & identity, Centre for the study of violence &
reconciliation, Johannesburg

Barclay, H (2004) ID @ za: Youth & reconciliation Centre for the study of violence
& reconciliation, Johannesburg

Gautteng Institute of education development (2004) Commemoration Days
Calendar

Hugh Masekela, H. (2003) Global Encounters South African Sounds, Carniegie
Hall, New York

Institute for justice & reconciliation (2003) Nyameka’s story. Learners book. Juta
Gariep Cape Town.

Institute for Justice & Reconciliation, Under the same tree Learners book
(grade 7 - 9), Juta, Cape Town

International Committee of the Red Cross (2002) Exploring Humanitarian Law

Johannesburg Development Agency ( 2004) A Journey through Constitution Hill/
The journey to constitutional Democracy ... Constitution Hill Johannesburg.

Le Motte, S (ed) 2003, 1 in a million - take-outs, EISA, Johannesburg
Le Motte, S (ed) 2004, Ukuzikhethela - its your turn 2 vote, EISA, Johannesburg

Public participation and information section of parliament, Spotlight
on Parliament

Cape Town
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Notes
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